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The primary purpose in this treatise is an attempt to discover
certain distinguishing characteristics of the alumni of Atlanta Univer¬
sity who have supported their alma mater as compared to other alumni who
have refused to do so: further to redesign a better data base for the
effective operation and management of alumni affairs as Atlanta Univer¬
sity attempts to design and implement programs for enlisting alumni sup¬
port in its quest for survival.
A sample of two hundred subjects from Atlanta University were used
in this research along with interviews with the alumni directress, Office
of Development and key alumni. Also telephone interviews were held with
the deans of the various colleges.
The following research questions link their underlying theory to
the actual problem being addressed. They are suggested from the theoreti¬
cal and applied literature. These research questions represent the
writer's hypothetical approach to the proposed problem.
Specifically, there are four ^4) research questions which theoreti¬
cally supported by five (5) basic factors which the literature identifies
as influencing alumni giving: communication, numanitarianism, positive
feeling and personal attention.
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1. Communication
What is the relationship between financial support by
alumni and institutional communication with alumni?
(To what extent has institutional communication with
alumni influenced financial contributions?)
2. Humanitarianism
What is the; realitionship between financial support by
alumni and humanitarian motives of alumni? (To what
extent have alumni contributions given for humanitarian
reasons?)
3. Positive Feeling
What is the relationship between financial support by
alumni and positive feelings of alumni toward the in¬
stitution? (To what extent have alumni who have positive
feelings toward the institution given more than other
alumni?)
4. Personal Attention
What is the relationship between financial support by
alumni and personal attention paid to alumni? (To what
extent have alumni who received personal attention from
the institution given more than other alumni?)
Data were collected and summarized by tables and were analyzed
suing frequency and cross tabulation to determine if the observed dif¬
ference between group mean scores is significant.
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STATEMENT OF THE PROBLEM
The basic problem addressed in this treatise is an
attempt to discover certain distinguishing characteristics
of the alumni of Atlanta University who have supported
their alma mater as compared to other alumni who have
refused to do so; further, to redesign a better data base
for the effective operation and management of alumni
affairs as Atlanta University attempts to design and




STATEMENT OF THE PROBLEM
The research allowed for the identification and analysis of
variables which characterize alumni of Atlanta University who
have financially supported the University.
Evolution of the Problem
In 1979, education at all levels received $5.99 billion from
private sources, or 13.8 percent of the record total of $43.31
billion in private giving in the United States (American Associa¬
tion of Fund Raising Counsel, 1980). Thus for the second consecu¬
tive year, education ranked second behind religion (with.46.5
percent), and barely ahead of health and hospitals (with 13.7
percent) in the receipt of private financial support (AJvFRC, 1980) .
Of the nearly $6 billion given to all levels of education, insti¬
tutions of higher education received $3.23 billion, or approximately
54 percent; of the $3.23 billion given to higher education, indivi¬
duals accounted for $1.52 billion, or nearly half (AAFRC, 1980).
The total private support for higher education is an estimate
based on the results of an annual survey of more than 1,OOOcolleges
and universities conducted by the Council for Financial Aid to
Education (CFAE). The estimate of $3.23 billion for fiscal 1979
represents a 6.3 percent increase over fiscal 1978, and a 21.0
percent increase over the estimated total for fiscal 1977 (CFAE,
1980) . According to results of the 1978-79 CFAE survey, the recent
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trend of faster growth in levels of private support for public
institutions continued, with public institutions enjoying a 12.0
percent increase in average private support per institution as
opposed to an average increase per institution of 7.4 percent
among private colleges and universities. Further, for the ten
year period 1969-70 through 1978-79, the CFAE reported that the
relative shares of total private financial support decreased from
43.4 percent to 39.2 percent for major private institutions, in¬
creased from 22.5 percent to 24.4 percent for private coeducational
institutions, and increased rather dramatically from 19.8 percent
to 28.0 percent for public institutions.
Additional evidence of the increasing interest and success
of public colleges and universities in the private giving arena
formerly dominated by private institutions is the presence of five
public institutions in the twenty leading recipients of voluntary
support in 1978-79, including four in the top ten. According to
the CFAE survey, the University of California system ranked a
close second behind Harvard (with $68.1 million versus $70.0 mil¬
lion, respectively) , while the University of Texas system ranke^l
third (with $53.0 million), the University of Minnesota was eighth
(with $37.8 million), the University of Michigan was tenth (with
$37.6 million), and the University of Wisconsin at Madison ranked
seventeenth (with $29.3 million) (CFAE, 1980).
Although the magnitude was less than one-tenth of the average
for the five public institutions in the 1978-79 CFAE "top twenty,"
private contributions to the University of Kentucky represented a
substantial source of support for the institution in 1978-79,
totaling $4,306 million. Of this amount, individuals accounted
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for $3,105 million, or 72.1 percent (CFAE, 1980).
The significance of private support in the operations of
colleges and universities is somewhat paradoxical. Although the
dollar amounts of private support received by institutions of
higher education have increased steadily during the past ten years
(including the relative shares received by public institutions),
such funds have declined in relative importance as sources of sup¬
port for total institutional operations. The CFAE reported that
prior to 1965-66, total private support averaged 12 percent of
total college and university expenditures, but that since 1965-56,
that proportion has declined steadily, averaging less than 6 per¬
cent of total expenditures for the last three years.
Regardless of this decline in proportional significance, pri¬
vate contributions, as marginal revenue, continue to play an impor¬
tant role in the support of higher education. The critical nature
and potential of the role of private support in public institutions
such as the University of Kentucky was summarized by the Voluntary
Support Committee of the National Association of State Universities
and Land Grant Colleges ten years ago as the "margin for excellence"
(1969), as articulated by Malcolm Moos, President Emeritus of the
University of Minnesota:
If you look in each of our fifty states, you will
find not any truly great public university which
has been financed entirely by state appropriations.
Rather you will find that all public universities
that we associate with excellence receive generous
private support. There can be no doubt. This is
where the margin between a good and a great insti¬
tution lies. Legislators build basically sound
public universities, but great public universities
are built by private bequests, gifts, and grants.
With rapidly escalating costs and stable (if not declining)
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enrollment-based state appropriations, it is arguable that the role
of private financial support for public institutions of higher edu¬
cation in the near future may well become the "margin for adequacy."
While it is true that during the past ten years private financial
support for public institutions has increased, it is also true that
with a few important exceptions - the success of most public col¬
leges and universities in obtaining private support has been modest,
leaving considerable room and need for improvement.
For institutions of higher education, former students - alumni
represent a significant source of private financial support. In
1979, individuals accounted for 47.1 percent of the total private
support for higher education, with somewhat more than half of that
proportion - representing essentially one-fourth of the total pri¬
vate support - provided by institutional alumni (AAFRC, 1930).
However, although the total amount given by alumni has steadily
increased, thus allowing the "alumni share" of total private sup¬
port to at least keep pace with other private sources, the propor¬
tion of institutional alumni providing financial support has held
more or less constant (Spaeth and Greeley, 1970). Accordingly,
the increases in alumni giving have resulted from either larger
contributions from individual donors, or a larger population of
alumni, or - more likely - some combination of the two.
In the longer term, the extent to which the role for private
financial support described by Moos - "the margin for excellence" -
will be realized is probably less dependent on the current magni¬
tude of alumni giving than on the proportion of alumni making a
contribution. This is particularly true of public institutions
in that the proportion of alumni making contributions to such
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institutions traditionally has been quite low. For example, in
their national study of college alumni, Spaeth and Greeley (1970)
reported that while 68 percent of the recent graduates of liberal
arts colleges and 50 percent of the graduates of private universi¬
ties had made contributions, only 29 percent of the graduates of
public universities and 17 percent of the graduates of state col¬
leges had contributed. In addition to providing a larger base,
and thus providing a greater potential for at least maintaining
the historical share of private support supplied by the alumni,
the rate of alumni giving (the proportion contributing) is,
according to Spaeth and Greeley, often instrumental in securing
large gifts from non-alumni potential donors (individuals or
organizations), with the rate of alumni giving commonly perceived
as an index of alumni loyalty anu general institutional worthi¬
ness of financial support.
The general problem of increasing the proportion of institu¬
tional alumni providing financial support raises a variety of
questions requiring prior systematic study. Regardless of the
practical applications of tl'iS results of an inquiry into this
area, the first concern of any such inquiry must be with the
development of a reasonable explanation of the phenomenon of
financial contributions by institutional alumni in general. Of
particular relevance in this regard are such questions as: which
alumni give and which do not? In what ways do giving alumni and
non-giving alumni differ? In what ways do those alumni who pro¬
vide large amounts of support differ from those who contribute
smaller amounts? Can contributing alumni be identified substantially
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prior- to making an initial conatribution? And, can the level of
financial support from individual alumni be predicted?
Alumni involvement with the alma mater - both financial and
non-financial - has been recognized as a distinct feature of
American higher education for more than a half century, with the
general topic receiving periodic attention in both the general and
the professional literature of higher education. Specific interest
in the financial involvement of alumni can be traced back some 60
years to Sears' doctoral dissertation on philanthropy in higher
education (1920). However, in spite of continuing interest in
this topic over an extended period, most of the literature has
been descriptive and anecdotal in character, with only a modest
number of empirical studies of alumni giving that might contribute
to a better understanding of the phenomenon. In short, the avail¬
able literature focuses more on the techniques and strategies of
fund raising than on the characteristics of the objects of such
efforts. Further, among the systematic studies of alumni giving,
a prospective or predictive orientation is relatively rare, with
the consequence that very little is known about "early" influences
on or determinants of subsequent giving by institutional alumni.
There is some evidence of an increasing institutional interest in
research on alumni giving in both the public and private sectors.
However, as described by Marcus (1978), this interest is oriented
as much (if not more) toward marketing and fund-raising efficiency
concerns than toward an improved understanding of the phenomenon.
Description of the Setting
Atlanta University, a private, independent nonsectarian institu¬
tion, was founded in 1865 in Atlanta, Georgia, seventy-three days after
the Civil war. Its primary mission was to provide leadership training
to a candre of recently freed slaves and refugees from the Civil War.
Since 1920, the Atlanta University Consortium has existed, com¬
prising six independent higher education instititions located on one
contiguous piece of land approximately 256 acres. The campus complex
is situated less than one and one-half miles from the central business
district of the city. More than 9,000 students there, pursuing 97 dif¬
ferent majors and a variety of research institutes and special centers.
The student body is universal, representing forty-seven of the fifty states,
the Ditrict of Columbia, forty-five foreign countries, and United States
territories.
Included in tne University Consortium are five undergraduate schools
Morehouse Collge for men, Morehouse Medical School; Spelman College for
women; Clark College and Morris Brown College, both of which are coeduca¬
tional. A graduate center for interdenominational religion and theology,
along with five graudate professional schools at Atlanta University, con¬
stitute the Consortium.
Theoretical Framework
Throughout their quest for survival, Black institutions
of higher learning have had to search intensively for far-
reaching strategies to solve many of their problems. One of
these strategies evolved around alumni support. To what
extent do alumni support their alma maters? What factors
contribute to whether a graduate gives to his/her alma mater?
Is the amount of actual policy-making influence which the
alumni hold at a college or university related to the amount
of revenue generated?
The proposed study is guided by theories of motivation -
particularly the one espoused by psychologist David McClelland
(1953) . While this theory does not deal explicitly with
alumni giving, it was most helpful in the development of a
guiding framework and theoretical base. From McClelland's
work the writer was able to formulate questions which provided
hypothetical explanations for the problem being addressed.
Simply stated, the McClelland theory of motivation is
that all motives are acquired and all motivation is based on
emotions. Further, humans are motivated by the need for
affiliation, achievement or power. The proposed study seeks
to determine the pattern of giving which characterizes alumni
support of Atlanta University and the reasons for the support
or lack of support which is found. Further it proposes to
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suggest new means of motivating alumni to give.
McClelland's theory was selected as a guide for the
proposed research for two reasons: (1) It is a socio¬
cultural theory of motivation. (2) In subsequent research,
McClelland applied his theory to economical development -
the major concern of the proposed research (McClelland,
1961) .
Sociocultural theory of motivation
"The field of social motivation appears excessively frag¬
mented, theoretically incoherent, and isolated from other
specialties within psychology" (Brody, 1980). Thus ends a
recent review article. The reasons given for this state of
affairs are as follows: (a) there is no "comprehensive
theoretical framework," (b) "current work is devoid of biolo¬
gical reference," and (c) current work does not deal with the
traditional problem of the influence of motivation on the
performance of cognitive tasks. This situation may reflect
the state of psychology more than the state of the field of
social motivation. Psychology and Western scientific thought
demand a comprehensive theoretical framework, grounded in
biological data, that assumes an antecedent link between moti¬
vation and cognitive tasks. But perhaps asking these criteria
of social motivation is like asking why a teacup does not have
a firing pin (to use Peter Ossorio's 1966 example). Perhaps
social motivation is not an area that can be reduced to
biology, or that can be captured cognitively in a comprehensive
theoretical framework. It may not lend itself to the causal
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analysis implied by locking for the influence of motivation
on cognitive tasks. Perhaps social motivation is not scien¬
tific in this narrow sense of the term.
In the mid-1950s, David McClelland presented a colloquium
before a large audience of psychologists. His thesis was that
human social m.otives affect the level of economic development of
nations. His data, in part, were samples of literature from men
long dead (for example, funeral orations from Ancient Greece),
location and carbon dating of ceramic pots documenting the ex¬
tent of Greek trade in the Mediterranean Sea, and graphic
analyses of the decorations on the pots (the "doodles" measure,
Aronson, 19 58) . Using these techniques, he claimed to have
demonstrated the relationship between the intensification and
the subsequent decrease of achievement motivation and the rise
and subsequent decline of the econom.y of Ancient Greece. When
he had com.pleted his presentation, one experimental psycholo¬
gist was heard to say, "That's not psychology.'" Such a reac¬
tion may have been prophetic. Ultimately, the study of social
motivation may have little resemblance to current practice in
psychology.
Unique in its position between the causes of behavior and
the reasons for action, the ambiguous term "motive" raises
problems that cannot be solved simply. Ignoring half of the
common sense meaning of the term, a consistent and currently
persuasive position can be reached by the reduction of motiva¬
tion to needs and drives, with the concomitant assumption that
only such physical events can be the object of scientific study.
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It is the thesis of this chapter, however, that an ade¬
quate understanding of human motivation demands a conception
of human beings that can encompass the everyday feeling of
volition, of deliberate, intentional action—the experience
of personal causation. Underlying this thesis is the proposi¬
tion that human action is free, in the sense that a person can,
by choice, influence the future. Action is therefore not
determined by physical events. Human action is not just
human behavior, because behavior is determined by and reduci¬
ble to physical or biological events.
This thesis has many implications. First, two levels of
discourse are being confused. At the biological level, we
talk of stimuli, needs, drives, and behavior. At the experi¬
ential level, we use words like goals, purposive behavior,
desires, and intentional action. We must avoid confusing the
two levels just as v/e would avoid writing a mathematical for¬
mula mixing algebraic and geometric symbols. Probably the
most ambiguous term, ignoring for the moment "motive" itself,
is "behavior." As a technical term describing some physical
act, behavior is well established. To avoid confusion, I shall
use "behavior" when speaking at the physical-biological level
and "action," with its implications of psychological intention,
when speaking at the experiential level.
If psychology is defined as the study of behavior, then
psychology is only the groundwork for the study of human action
since action is not behavior (Mischel, 1969; White, 1968;
Macmurray, 1957). Just as the whole (gestalt) is not more than
but different from the sum of the parts, so action is not more
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than but different from behavior. Action must conform to
what we know about behavior, but it is not reducible to that
alone. Wittgenstein asked, "What is left over when I subtract
the fact that (a) my arm goes up, from the fact that (b) I
raise my arm?" If the answer is the intention to raise the
arm, then action contains within it the implication of inten¬
tion. But the action (raising) is not just behavior (arm going
up) plus intention. The action is different from behavior,
raising is different from going up. The difference is that
when we use phrase "a" (go up) we assume one set of circum¬
stances and use one level of discourse. When we use phrase
"b" (raise) we assume a different set of circumstances and use
another level of discourse.
The thesis stated above has implications for the measure¬
ment of motives, research methodology, the goals of research,
and the morality of research. Sections devoted to each of
these four areas constitute the "data" of this paper, all of
them deriving from the research center of David McClelland.
The study of social motivation has confronted McClelland with
all four of the above issues and in each case he has had to
innovate and break the rules of traditional psychology. (1)
In The Achievement Motive (1953) he and his colleagues tried
to develop a theory based on biological drives that could
undergrid the technique for measuring achievement motivation.
The measurement techniques are no longer dependent on this
theory. (2) In The Achieving Society (1961) McClelland found
that the methods of science could be augmented by what Hexter
(1971) might call the rhetoric of history. Unhesitatingly,
14
McClelland moved forward to historical analysis. (3) In Moti¬
vating Economic Achievement (1969) he and Winter found that
mere experimentation and observation were inadequate and that
attempts to change motivation were necessary for understanding
social motivation. (4) Finally, in Power: The Inner Experience
(1975) McClelland confronted the time-honored distinction be¬
tween facts and values, commingling values with the interpre¬
tation of scientific fact out of concern for the betterment
of human beings. From this we will draw the conclusion (un¬
stated by McClelland) that research, in social motivation at
least, must be seen as a moral act.
In each of our four selected areas, there is confusion
between the two levels of discourse: behavior and action.
(1) The measurement of motives is often thought to consist
solely of physiological measures or self-reports of sense-data,
yet McClelland has used personal documents to infer organizing
principles of thought. The underlying confusion is between
conceiving of motives as based only in the sense-data of im¬
pressions and conceiving of them as recognizable in cognitive
thought. (2) Research methodology suffers from the confusion
between the natural science goal of general-law-type explana¬
tions and historical descriptions of human actions (Hexter,
19 71) . (3) Those who discuss the goals of research tend to
vacillate between theoretical and applicable research, creat¬
ing a division between theory and practice. (4) Finally, when
practical implications are considered, the realms of objective
science and values seem to clash. At the very least one would
hope that some clarification of these confusions could be gained
through examination of them. In every case, however, tradi¬
tional experimental psychology has accepted the first of each
of four dual aspects as scientific psychology and, with the
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recent exception of cognitive thought, has not considered the
second aspect within its scope.
Measurement Problems
Understanding what moves people to act is a radically dif¬
ferent enterprise from pursuing the causes of behavior. The
word "motive" comes from a Latin root involving both the idea
"to move" and the idea "to cause." Some of the most puzzling
problems in the psychology of motivation come from mystification
in our use of words—from long-standing ambiguities in the use
of words like motive, cause, and even the innocent-looking
"idea" and "experience."
A "motive" is often thought to be a cause of behavior. In
order to have the characteristics of something that can cause a
physical event like behavior, a motive must itself be a physical
event like a stimulus or a noxious sensation. Using this form
of the logic of physicalims, motivation theorists have developed
all of the classic paraphernalia for reducing a motive to a phy¬
sical state. A motive was first a need, then a drive, then a
drive stimulus, then a stimulus that impelled action.
To relate the stimulus concept of motive as drive to be¬
havior, people like Hull, Mowrer, Young, and Berlyne developed
variations on propositions that drive stimuli are unique in that
they are affective stimuli, that is, they are (or cause) posi¬
tive or negative feelings. These feelings in turn get asso¬
ciated with other stimuli and responses by the principles of
learning. This was the basis of McClelland's theory of moti¬
vation as stated in The Achievement Motive. A motive was
an affective response to a stimulus ("the redintegration
by a cue of a state of affect"). The logical way to measure
a motive so defined would be to measure affect. Concisely,
there are three basic assumptions: motives are antecedent
to behavior; they cause, force, or impel behavior; and they
themselves are sensations, that is, primary sense-data.
These assum.ptions base the study of human motivation
solidly on the foundations of psychology as a natural biologi¬
cal science, assuming the logical-positivist tenets of reduc-
tionism and physicalism, and using the building blocks of
observation sentences.
This was the program for the understanding of human moti¬
vation implicit in Chapter 2 of The Achievement Motive. Ralph
Haber's (1958) study of adaptation levels was intended to
show the direct link between external stimulus conditions,
sensations relative to the adaptive state of the organism, and
positive or negative affect (self-report of the subject).
One might ask, then, in what way is the basic technique
used to measure motives such as achievement, power, and affi¬
liation related to this conception? As is well known, the
basic tool is a group-administered form of the Thematic
Apperception Test (Murray, 1943); stories written by subjects
(thought samples) are coded for imagery relevant to the motive
of interest to the experimenter. The early researchers were
at pains to demonstrate that objectively manipulable physio¬
logical needs like hunger (number of hours of food deprivation)
were reflected in the subjects' stories (Atkinson and McClelland,
1948). The assumption was that the "drive stimulus" of hunger




The basic distinction between scientific research and
the rhetoric of history is the distinction between the two
levels of discourse mentioned earlier. "There is an irreduci¬
ble divergence between the rhetoric of history and the rhetoric
of science. ... In the rhetoric of history itself there are
embedded assumptions about the nature of knowing, understanding,
meaning, and truth and about the means of augmenting them that
are not completely congruent with the corresponding assumptions
in the sciences, at least insofar as the philosophy of science
has succeeded in identifying them" (Hexter, 1971).
Further, underlying the scientific-historical distinction
is the age-old distinction in logic between universal state¬
ments and particular statements. Universal statements are
"all" statements like "all behavior is motivated." Particu¬
lar statements are about specific cases, for example. "In the
first half of the eighteenth century, high achievement motiva¬
tion in England was follov/ed by increased economic growth."
Recently Gergen (1973) has characterized social psychology
as history, and McClelland in 1961 said that "The general
methodological approach of the book (The Achieving Society)
. . . is in the tradition of comparative history, comparative
economics, or a psychology interested in generalizations that
apply to all or most of the human species." McClelland v/as
not interested in history for its own sake. He was interested
in human motivation. The nature of the topic forced him out
of the pure rhetoric of science and into the rhetoric of history.
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Although he sought generalizations that applied to all human
beings, he did not seek to predict specific behaviors (for
example, skill in arithmetic) in all humans. Nor, on the
other hand, did he seek the keys to the whole meaning of life
in history as philosophers of history {metahistorians) such as
Hegel, Marx, or Toynbee might have done. He sought instances
of connections between very general cultural motivational
trends and indices of cultural behavioral trends. Natural
experiments found in history were used to count positive and
negative instances. Two examples of this unique method will
suffice here—one relating achievement motivation to economic
conditions and one relating motivation patterns to war.
In The Achieving Society McClelland set out to test the
hypothesized connection between achievement motivation and
economic growth in societies of the past. He cites in detail
six cases from various periods and cultures. Case 1 was
Ancient Greece. Samples from six types of Greek literature,
such as poetry and funeral orations, were collected from three
different periods: the "growth period," from 900 B.C. to 475
B.C.; "climax," from 475 B.C. to 362 B.C.; and "decline,"
from 362 B.C. to 100 B.C. Achievement motivation scores
from these three periods showed that the highest mean score
was in the growth period and the lowest in the period of
decline—a linear decline. Economic rise and fall were in¬
dexed by the area of Greek trade around the Mediterranean Sea,
as determined by the location of unearthed vases in which
olive oil and wine, the chief exports, were transported.
Here the peak of exports occurred in the climax period as
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predicted. As a check on the achievement motivation scores
from literature, Aronson's (1958) graphic "doodle" measure
was applied to the vases. The data confirmed the high level
of motivation in the growth period, followed by steady decline.
Case 2 spanned the period A.D. 1200 to A.D. 1730 in Spain—
the period that saw the flourishing of exploration, including
the discovery of America, and the beginning of the decline with
the defeat of the Armada (1488).
Cases 3 and 4 derive from an analysis of literature and
imports of coal for industrial use in England over the period
1500 to 1800. Here two waves of motivation and economic rise
and fall were shown, and the second one coincided with the
rise of Protestantism, in accordance with Weber's ([1904],
1930) hypothesis.
Case 5 traces achievement motivation and economic growth
in the United States from 1800 to 1950 using children's readers
and an index of number of patents issued. Here the wave peaked
about 1900 (deCharms and Moeller, 1962).
Finally, Case 6 was an excursion into archaeology, show¬
ing a similar pattern cf motivation and economic growth in pre-
Incan Peru, a civilization that left us no written history. A
quantitative estimate of cultural growth was determined using
the volume of public buildings constructed. Again the data
conform to the hypothesis.
The second example of deriving generalizations about
motivation and cultural trends is presented in Power; The
Inner Experience (1975). Here McClelland set out to demonstrate
the relationship between certain configurations of motives and
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violence or war. "A combination of high n Power and low n
Affiliation is associated with or may lead to violence or
warfare, as it did around 1550, 1650, and to a lesser extent
1750 in England" (McClelland, 1961). Tracing changing motive
patterns in the United States, McClelland found the predicted
configuration before the War of 1812, the Mexican War, the
Civil War, World Wars I and II, and the Vietnam War; only the
Spanish-American and Korean Wars were exceptions.
These are only two of many examples where McClelland
sought generalizations about relations between human motivation
and action in historical data. No longer content to study the
behavior of the college sophomore in the laboratory, he con¬
fronted the reasons for action as ir occurred naturally in
the history of cultures. As Macmurray has pointed out (1957),
"Action is inherently particular; and therefore questions of
the form 'What shall I do?' have a historic reference. They
cannot be answered without regard to the circumstances in
which we have to act."
Research for Practical Purposes
The psychology of the first half of the present century
was dominated by the desire to develop grand theories. Pro¬
bably the best known theories were theories of learning, and
of course Hull's learning theory was one of the most influen¬
tial. Simply put, the impetus behind this movement was the
idea that once we had developed adequate theories in psychology,
then someone could go about applying them to the problems of
the "real world."
Implicit in this thinking was a critical gap—the gap
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between theory and practice (Habermas, 1973). The grand
theories are generally considered now to have failed in their
objective, Setting their sights a bit lower, many psychologists
in the 1960s were hoping for mini-theories that might sometime
in the future combine into an adequate larger theory that could
then be applied. Even in the 1970s few would deny that the
ultimate goal was to be able to develop theory for practical
purposes (Miller, 1969).
The intrusion of values into the science of psychology
can be seen at three levels. The rights of human subjects,
at the first level, have been debated in psychology. Despite
all the controversy, however, subjects’ rights are merely the
negative side of a much broader issue. It is negative in that
it merely asks how human beings can be assured of their rights
while the scientist continues to pursue the truth through
objectivity.
At a much more comprehensive second level, when one sets
out to do something practical, something for the good of some¬
one, one cannot avoid the intrusion of values. Long ago Kant
raised this issue in the Critique of Practical Reason. "But
since, in Kant's view, the exercise of the will (as distinct
from the operation of mere inclinations or desires) is an
exercise of reason—'practical reason'—it follows that in
exercising his will, man is not merely part of the order of
nature, and hence in this field there is no conflict with
natural causation" (Warnock, 1964). "The distinctive feature
of Kant's moral philosophy could be said to be its unbending
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rationalism". As pointed out by Macmurray (1957), Kant
therefore asked the intellectualist question, "How do we
know what is right and v/rong?" rather than the actionist
question, "How can we know what we should do?"
The third level of intrusion of values in psychology
confronts the moral issue directly by asking what the psy¬
chologist should do? It suggests that the psychologist should
conceive of research itself as a moral act—that psychology
be conceived, in Shotter's (1975) terms, as the "moral science."
The psychological study of human motivation is perhaps
unique (compared to other areas of psychological research
such as learning, perception, and even cognitive processes)
in that ultimately the distinction between caused behavior and
intentional action comes up. As long as one stays on the "safe"
ground of reducing motives to drives, needs, and so on, one can
assume that they are merely "part of nature" and a product of
"natural causation." Inevitably, by engaging in research as
an intentional act to change another's motives, the motivation
researcher is confronted with the problem of doing good rather
than bad. The end of this chain of reasoning is accepting
research in general as a human act and asking whether particu¬
lar research is a moral act.
The evidence that McClelland is concerned about the use
of psychology, at least at the second level of the intrusion
of values on research, is increasingly abundant in his more
recent writings. An early finding that may, in retrospect,
have been critical is a possible starting point for a develop¬
ment of some of his more recent concerns. One of the more or
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less incidental findings of the attempt to relate motives to
cultural trends was the following. When children's readers
from forty or so countries were coded for power motivation
and affiliation motivation, it turned out that countries v;ith
a high power motive score and a low affiliation motive score
in a 1929 sample later showed a tendency toward totalitarianism
that was greater than chance. This finding led McClelland to
speculate about motive patterns and this one in particular
that seemed to be associated with "ruthlessness." The impor¬
tance of power motivation in political affairs became of more
and more interest to McClelland. He had tried (in 1970) to
distinguish between two faces of power—selfish, ruthless,
personalized power motivation, and more altruistic, mature
socialized power. Later, he refined the relationship between
high power and low affiliation motivation and ruthlessness in¬
to a characterization of a type of leadership; and, more im¬
portant, gathered impressive evidence for the relationship
between motivation patterns and political violence.
Ultimately McClelland (1975) concludes with a discussion
of the causes of war. He sees a cycle in history that could
lead to Armageddon. Characteristically, he asks, "What can
we do?" His answer states that "psychological regularities
. . . are not like physical laws in the sense that they 'have
to' occur. . . .There is no necessary linkage between the
events, just a probabilistic one" (McClelland, 1976). "So
to prevent Armageddon, we must formally swear off violence
as an instrument of collective policy". Pacifism, then, as
practiced by the Quakers, must accompany religious fervor.
"Whatever the justification for their beliefs, they (Quakers)
have hit on a formula that holds promise for the future of
mankind.
Conclusion
By now it should be evident that what McClelland has done
is not traditional psychology. Yet it is not presented as a
revolution in psychology. In fact, McClelland sees himself
as carrying on the traditions of psychology. Early on he says,
"I have wanted to deal with Freudian psychodynamics in the
rigorous quantitative way characteristic of a modern behavioral
scientist like Hull" (McClelland, 1964). In confronting the
thorny problems of social motivation in unconventional ways,
McClelland has come far from that goal and may have outlined
a critical transition in psychological thought about human
action.
Transitions in the history of knowledge are often initiated
by people trying to work within the traditional mode, understand¬
ing the uniqueness of their work, but finding traditional modes
and methods inadequate when confronting the boundaries of know¬
ledge. In pushing beyond what is known, they must invent new
modes and methods, yet they may be displayed when their work is
criticized by more traditional colleagues. Janik and Toulmin
(1973) point out that early in this century, Vienna was the
center for the critique and communication of ideas in many
fields of thought, yet most often "the men of the first genera¬
tion, came to appear in retrospect to consist of highly reluc¬
tant revolutionaries." They cite a recent study of Arnold
Schonberg, for instance, that explicitly called him "the
conservative revolutionary". Perhaps McClelland is more like
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Mahler than Schonberg, however, as captured in Janik and
Toulmin's phrase — a "contemporary of the future".
It has been the thesis of this section that in at least
four areas—measurement of motives, psychology as history,
researcher as agent, and research as a moral act—McClelland
has broken ground that has yet to be understood and appreciated.
Examined according to the traditional principles of psychology,
what he has done and is doing is, in fact, not scientific
psychology as a biological science.
Be it psychology or not, some such innovations are neces¬
sary to unravel the mysteries of causes, motives, and intentions.
We may have to give up the simplifying notion that they can all
be reduced to one level. We may have to realize (with Macrourray,
1957) that causes are physical, cause movement, and partake of
the "form of the physical" that may be captured in the logic
of mathematics and the physical sciences. Motives are biolo¬
gical, motivate habitual behavior, and partake of the "form of
the organic" that may be captured in the logic of dialectics
or homeostatis of the biological sciences. Intentions are
personal, are contained within and inseparable from action,
and partake of the "form of the personal" that may be captured
in the logic of language games and forms of life. Objects are
moved by causes, organisms behave from motives, and persons
act with intention. The catch is that persons are at the
same time organisms and objects. Our lack of understanding
of the "form of personal" is for Macmurray the crisis of
philosophy. The corresponding problem for psychology is to
produce evidence for the distinction between motives and
intentions by distinguishing betv/een behavior and action.
Historical Events of Atlanta University's Alumni Association
Late in the summer of 1885 President Ware of the University
died. His burial posed a serious problem for the Board of Direc¬
tors of Westview Cemetary. Being steadfastly opposed to the color
line, he had said often that he wished to be buried where he had
spent his life and done his work, "but not with those. . . who
had not been friends of the colored people." (Kirkland, loc.cit.)
The policy of the cemetery dictated that whites and Negroes be
buried in separate sections, but because President Ware was held
in high esteem by the white community, the authorities made con¬
cessions which were accepted by the Ware Family. It so happened
that the road which divided the Negro and the white sections of
the cemetery was obstructed at one point by a large rock, which
made it necessary that the driveway be divided. Under the shadow
of this rock, which was in the very center of the road. President
Ware was buried. The lot was circular in shape, thirty feet in
diameter, leaving room for a monument in the center. Thus in
death, as in life. President Ware formed a connecting link between
whites and Negroes, one-half of his body lay in the buriel ground
of each. (Bulletin of Atlanta University)
While this arrangement was symbolic of the ideals which he
had fostered, the graduates of Atlanta University were not satis¬
fied. They immediately sponsored a movement to have his body
removed from Westview Cemetery to the Atlanta University campus
and to erect a monument over it. The University sent out a
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circular letter to alumni and friends requesting contributions
for the monument which would "speak to visitors, and to all
future generations of students, of the appreciation felt by the
generation of students which President Ware immediately served
of the great services to which he gave his life.”{BAU)
Finally, the Alumni Association raised the necessary funds
to place a monument over the grave of President Ware. It was
unveiled at the commencement exercises on May 30, 1895. Follow¬
ing introductory remarks by William B. Matthews, the president
of the Alumni Association, the dedicatory address was delivered
by alumnus William H. Crogman, then professor at Clark College.
The Atlanta University Alumni Association voted to use the more
than one hundred dollars surplus that remained after the payment
of the bills for the monviment, to support the "Edmund Asa Ware
Chair of Sociology and History at Atlanta University.
Nearly four years elapsed before a successor to President
Ware was elected following his unexpected death. The election
of Horace M. Bumstead had the support of the Atlanta University
alumni. (BAU)
When Ware assumed the presidency in 1907, the accumulated
deficit had reached a total of $39,421.15. Immediately, he
initiated a retrenchment policy and. by the end of the fiscal
year of 1907-1908, the University not only met its current ex¬
penses without adding to the debt, but also had a surplus of
$116.16. Between 1908-1910, however, the accumulated deficit
increased to $51,399.90. This caused Ware to seek special dona¬
tions up to $60,000 which were to be used to pay off the debt.
By 1912, with the aid of trustees, teachers, and officers,
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graduates and former students, numerous friends, unrestricted
legacies, and the sale of University land, the debt was reduced
to $25,547.61. (Adams)
But the debt could not be held at this point, and by 1914
it had climbed to $38,950, despite the fact that for the first
time the endowment passed the $100,000 mark. The outbreak of
World War I, repairs to North Hall following a fire in February,
1914, and city assessments for street improvements contributed to
the deficit. The situation was so acute that Mr. Dean Sage, a
classmate of Ware's at Yale and a trustee of the University of¬
fered to give an additional five hundred dollars for that year on
condition that nine other individuals would do likewise. The
tenth subscription was obtained on June 29, 1915, and netted the
University five thousand dollars. (BAU)
In September of 1916, the trustees, confident that the Uni¬
versity's record of fifty years justified its continuation,
launched a campaign to raise an endowment fund of five hundred
thousand dollars in commeoration of the semi-centennial (1917) of
the chartering of the University. They also voted to grant Ware
a leave of absence during the year of 1916-1917 in order that he
might spend most of the time in the North in search of contribu¬
tions, The Alumni, through its journal, the Crimson and Gray,
pledged its upport to the drive and organized an Endowment Fund
Committee. (BAU)
A number of graduates and former students, many of whom as
teachers received a salary of not more than thirty-five dollars
a month, contributed to the fund at a great sacrifice. By June,
1917, about $16,000 had been received in gifts legacies, while
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$50,000 had been pledged, thus making a total $66,000 toward the
half million dollar goal. (BAU)
Atlanta University takes pride in the records of its alumni
and in their service and achievement. Ten thousand plus men and
women who have been graduated, and many others who have attended
but did not graduate, embrace a variety of professions and careers
from art in its many forms to the highest positions in education.
(BAU 1940)
"If I had any success since leaving Atlanta University,"
said W. Rutherford Banks, Class of 1909, "it has been the result
of the lesson in clear thinking of fundamentals which were taught
there. The motto of the institution, 'I'll Find A Way or Make
One,' has been a unfailing inspiration to me in my darkest moments
of discouragement." (BAU, October 1927, p. 16)
Atlanta University Alumni Update and Activities
Lockhart Heads University
Alumni and Student Office
Alumni Update, April 1, 1981
Vol. II #2
Dr. Verdee Lockhart, former president of the National Alumni
Association, has been appointed Vice President for Student and
Alumni Affairs. In this position, he will serve as chief adminis¬
trator for all student and alumni programs, working closely with
student organizations to encourage and develop programs to meet
the needs of a diverse student population and with the National
Alumni Association in efforts to expand its membership and programs.
Dr. Lockhart, who did his undergraduate work at Tuskegee In¬
stitute, earned both the master's and doctorate degrees at AU in
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the fields of educational administration and student personnel
administration respectively. He completed a sixth-year program
in guidance, counseling, and testing at the university and did
further study in the same field at George Peabody College for
Teachers.
He recently took early retirement from the George State De¬
partment of Education, where he had served since 1963 as a program
consultant and advisor for guidance, counseling, and testing ser¬
vices and, since 1975, as adjunct professor at Valdosta State
College. He had previously been employed in the public schools





The first graduate degree to be awarded by Atlanta University
went to a history major, Joseph A. Bailey of Coliambia, South
Carolina. It is coincidental, too, that the first appointment
made to the graduate faculty of Atlanta University was to the
Department of History. The appointee was Clarence A. Bacote of
Kansas City, Missouri, who at that time was associated with Presi¬
dent J.R.E. Lee of Florida ASM College at Tallcdiassee. In his
search for a man who was well qualified to fill the University
post, the late Dr. John Hope wrote to his friend of many years,
Dr. Carter G. Woodson, who recommended Mr. Bacote without reser¬
vation as "the best man for appointment to the University depart¬
ment." The appointee possessed an educational background that
included undergraduate work at the University of Kansas and
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graduate work at the University of Chicago under the famed his¬
torian, Dr. William Edward Dodd. His constant work through the
years in developing citizenship schools and in getting Negroes
registered as voters in Fulton County won for him in 1949 the 27
Club's award as "liar of the Year."
NOTE FROM THE NOMINATION/ELECTION COMMITTEE
Atlanta University National
Alumni Association, 1979
The 1979 Election of Officers and Board Members for the
National Alumni Association will be handled by mail. This repre¬
sents the first time that officers will be elected prior to the
annual meeting. The responsibilities of the nomination/election
committee have significantly increased. We will have to determine
if nominees meet all criteria, standardize biographical informa¬
tion, prepare and mail ballots, and receive and count ballots.
To ensure that we conduct the election in the most professional
manner, we need your cooperation in adhering to the dates listed in
the election procedures. Return the enclosed nomination form be¬
fore February 28, 1979.
Please follow the election procedures and the instructions on
the nomination form.
We are looking forward to serving you well.
Annie Ruth Hill, '27, Chairperson
Mr. John Coleman, '78 Mr. James R. Cleveland, '57
Mrs. Ella Gaines Yates, '51 Mr. Frederick Browne, Sr., '27
Dr. Vivian Davenport, '75 Mr. Richard Morton, '75
Mrs. Nettie Grier Smith, '27
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"I'LL FIND A WAY OR MAKE ONE."
Do you remember the above motto? I didn't until I attended the
recent Atlanta University Charter Day Convocation representing you
as your 1979-80 Annual Alumni Fund Campaign Chairperson. I've ap¬
plied the affirmation during my schooling and in my life's work
since graduating from Atlanta University School of Social Work, class
of ' 57. I remember stepping into a work world in Chicago that recog¬
nized Atlanta University as one of the best and with the A.U. train¬
ing and my personal initiative in applying the training I went on to
greater experiences in my life's work. All preparation for my preseni
role as a full-time Minister of a growing non-denominational church
here in Atlanta, Georgia.
I share this background because in many instcuices, professionally
we have faced the stigma of the idea that Black colleges are not up
to par professionally or if you came from the South you were ill-
prepared for your job or just being Negro, Black or Afro-American
(whatever the label used for your time). That's why it is imperative
that we keep our Black colleges alive and vital. There’s a place
for us I Also, the balance is necessary for the many levels of con¬
sciousness. Atlanta University is your and my alma mater whether
you attended for one semester, one, two or more years and graduation.
We have a commitment of support because we believe in its existence
as a University.
Share with me in beginning this campaign with your gift before
the year's end not only for the income tax advantage, but to keep
our school alive and well.
The Bush Foundation has given us (A.U.) again this year the
alumni challenge grant matching dollar-for-dollar increased giving
over 1978-79 actual gifts from you up to $80,000. Atlanta University
must take its place in the field of research, faculty exposure to
allied fields of learning increased enrollment, etc.
You and I can be one of many Channels to support our school.
When you receive my appeal letter it will include a button "Giving
Is Receiving". This is a statement of affirmation. I'm asking you
to affirm the words in every aspect of your life and in this con¬
sciousness of unity we will see personal positive results; Atlanta
University will see the necessary financial results and those follow¬
ing us will know that because we give, their lives were made richer.
Yours in sharing.
Rev. Dr. Barbara Lewis King-Blake
Class '57, School of Social Work
ANNUAL ALUMNI FUND
Dear Fellow Alumnus;
SOMETHING GREAT HAPPENED to Atlanta University in 1976, and YOU
HELPED to make it happenI
Alumni contributions increased by 800% over 1975. The number of
alumni contributing increased by over 1000%. More dollars were
contributed in 1975-76 than in the previous three (3) years com¬
bined.
We sincerely thank you for making it happen at Atlanta University.
Now . . . the 1976-77 Annual Alumni Fund Campaign (A.A.F.) is
officially underway. Our goal is $30,000 and, based on last year's
response, we should easily accomplish this goal. We need and request
your support to make it happen for Atlanta University in 19771 1 I
A minimum of 1,198 of our fellow alumni contributing at least $25.00
will allow us to reach our goal and Move Atlanta University Forward!
The 1976-77 Annual Alumni Fund will be the first time that we have
conducted a 12-month active campaign (July 1, 1976 to June 30, 1977).
If you and I could count on the contributions of the other 8000-plus
alumni, we would exceed our goal by at least $100,000.
Your gift to Atlanta University this year will be used "where the
need is greatest" or you may designate your gift area. The need is
greatest for student scholarships and financial assistance, faculty
development, expansion of academic programs, research, and Alumni
Office/Alumni Association operations.
The enclosed brochure was prepared especially for you—to provide
additional information about the University, the Annual Alumni Fund,
and how you can help Move Atlanta University Forward.
Will you join me in helping to MOVE ATLANTA UNIVERSITY FORWARD by
making a check payable to the Atlanta University Annual Alumni Fund
today? I personally guarantee you there is a need for your contri¬
bution.
Foundations, corporations, and other charities will look favorably
on our efforts last year and will be paying particular attention to
our efforts this year.
Thanks for writing your check TODAY. It will allow us to include
your name and contribution in our progress report to the University's







Atlanta University Alumni Association
January, 1977
Over 2,500 Atlanta University Alumni in Metropolitan Atlanta
have their very own dynamic chapter at last.
A small group of alumni have been involved in organizational
meeting since August 1976. They were committed to laying the ground
work for full participation by everyone.
The chapter sponsored a Metro-Atlanta Alumni Phono-a-thon in
October and co-sponsored a Charter Day Champagne Reception on Octo¬
ber 18, 1976. Many alumni have expressed their enthusiasm about
the new chapter and their belief that it will not only serve as
catalyst for Atlanta alumni but will provide renewed interest from
alumni around the country.
ALUMNI INFORMATION INDEX









The number of living Alumni for each institution. 10,557
The number of living Alumni within the State. 4,967
The number of living Alumni outside of each state. 5,590
The number of Alumni in contact with;
- In State 4,111
- Out of state 4,363
Location of Alumni outside of state by regions in the U.S.;
- Northeast Region = 884
- Mid-west or Central = 1,069
- West =380
- South = 7,867
Location of major concentrations of Alumni within the state,
by cities and numbers. Atlanta (3,270); Fort Valley area (185);
Albany (145) ; Savannah (106); Athens (95); Macon (93)
Founding year for the college 1865
7. Present enrollment 1,363
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THE ATLANTA UNIVERSITY ANNUAL ALUMNI
FUND REPORT TO THE BUSH FOUNDATION
1978-79
I. INTRODUCTION
In June 1978, the Bush Foundation provided an Alumni Challenge
grant to Atlanta University containing matching incentives for Alumni
giving to the University for the 1978-79 fiscal year. The Bush Foun¬
dation defined eligible alumni gifts for matching as;
unrestricted gifts received from individual alumni
during 1973-79 for current use from $15 each up to
$5,000 each. In the event of large current-use
donations from individual Alximni, only the first
$5,000 would count towards the match for these pur¬
poses. Gifts made through corporate matching
programs are counted, but the corporate contribution
is not counted in considering new dollars eligible
for Bush Foundation matching.
The matching formula for the 1978-79 Alumni Giving Fund for Atlanta
University is:
1. Dollar Receipts in the Alumni Fund
The Bush Foundation will match, dollar-for dollar,
increased unrestricted receipts over 1977-78 actual
receipts, up to $50,000. $50,000
2. Alumni Percentage Participation
The Bush Foundation will pay $60 for each net
additional donor to the 1978-79 alumni fund,
(compared with 1977-78) up to a maximum of
500 new donors. $30,000
Maximum Total Payment $80,000
The base year for determining the performance of the Alumni in
supporting the University is 1977-78. For comparative purposes the
base year is characterized by: 467 donors, representing 5.6% of
the Alumni of record for that year, with total contributions of




Mrs. Elizabeth A. Pegues
Program Associate
The Bush Foundation
E-900 First National Bank Building
Saint Paul, Minnesota 55101
Dear Mrs. Pegues:
Please find attached the Alumni Annual Giving Report for the
1978-79 Bush Challenge Grant. Much of the report represents our
actual data base for the Alumni Annual Giving Campaign for 1979-80
and the Bush Challenge grant for 1979-80.
You will note that our report ir.dicates a total of 778 eligible
donors of the 1978-79 period, however our records indicate a total
of 854 donors, restricted and unrestricted with total giving level
for the period of $44,392.00.
I am also attaching to this report a copy of the University's
most recent audit for the year ending June 30, 1979. Please note
page 16 indicating total alumni contributions of $47,806.00 for the
863 donors. That the toual dollars are listed as unrestricted and
exceeds the amount claimed in this report, is a function of our in¬
ternal bookkeeping system. It is possible however from the schedules
of the auditors to reconcile the tvc reports.
Also, let me take this opportunity to express our appreciation
to the Foundation for the opportunity to participate in the program
and to you personally for the counsel and advice. WE here at the
University look forward to our participation this year and the con¬
tinued maturation and instituionalization of alumni support.
If you have questions and/or need additional information, please
contact me at 404/523-8370.
Sincerely,
Cleon C. Arrington
Vice President for Research
and Development
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II. AMNUAL FUND RESULTS - 1978-79
The results of the Annual Alumni Fund Campaign are summarized

















N/A N/A 31 N/A $1,950 $ 62.90
8,446 8,296 98 1.2 4,085 41.68
8,370 8,183 717 8.7 27,914 38.93
9,824 8,288 467 5.6 25,987 55.64
10,265 8,300 778 9.37 44,392 51.98
Our report shows that $44,392 was raised from 778 donors during
the year. The increase in dollars over 1977-78, eligible for match¬
ing on a one-to-one basis, is $18,405. We succeeded in adding 311
new donors this year eligible for matching at $60.00 each. These
two categories afford Atlanta University an eligibility for a total
of $37,065 from the Foundation.
Our retention results this year indicate that 51% of the 1977-78
donors and 43% of the 1976-77 donors contributed during 1978-79.
This is significant to us in view of the fact that many Atlanta Uni¬
versity Alumni receive annually two additional appeals for alumni
funds. One comes from the United Negro College Fund in its national
appeal to alumni of its member institutions, and the other comes from
the undergraduate ©f our alumni. Some alumni respond alter-
Is (including the one from Atlanta Univer-
:ain our projected goal for 1978-79 of
i gift of $80.00, we were heartened by
le for the number of donors and another
ion.
eed to expand the base of support for
s possible, we shall continue our three-
2 substantially each year the number of
retention percentage of part donors;




Laurie F. Johnson, Dean of Students
On behalf of the Atlanta University National Alumni Associa¬
tion, I am very happy to extend to you a special invitation to
participate in our Alumni Weekend *83 activities.
These activities are designed to bring alximni and all members
of the University family together. As a member of this family,
your presence will add much to the success of this weekend.
Some of the highlights of Alumni Weekend '83 are: Open House
and School meetings. Reunion and Awards Banquet and Reception, the
Sunday Morning Campus Inspirational Services (alumnus Rev. Dr.
Barbara King Blake - class of 1957 - will deliver the message) and
the Mmemorial program immediately following this service. The
memorial program is in recognition of Atlanta University founders
and will be held on the old Atlanta University campus (now Morris
Brown College). A tour of the recent renovated Fountain Hall
(formerly Stone Hall) and other landmarks will cap the morning's
activities.
Following your rehearsal, President and Mrs. Cleveland Dennard
will host a reception in your honor on the Quadrangle. (In the
event of rain the reception will be held in Trevor Arnett Building.)
Please note the schedule of events and mark your calendars.
We look forward to seeing you, your parents and/or spouses.
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ATLANTA UNIVERSITY ACTIVITIES
(Taken from invitations and flyers in
folder on Atlanta University Alumni)
July 30, 1982 Party, Villages D'Internationale
May 9, 1979 Alumni Weekend - May 18-20; Theme "Pulling It
Together for a Dynamic Experience"
October 15, 1978 In Wright Hall on Campus - Charter Membership
and Reorganizational Meeting (Members satisfy¬
ing the Charter membership requirements will
receive a crimson and gray personalized Charter
membership certificate.)
October 9, 1960 Aliimni Association Tea for students, faculty,
and staff of Atlanta University
May 15-18, 1981 Alumni Weekend - Stadium Hotel - Atlanta,
Georgia; Theme - "Making a Way or Finding One"
October 13, 1978 Annual Alumni Gifts Campaign 1978-1979 -
Kick-Off Luncheon - Dining Room of Bumstead
Hall - AU Campus
June 23 -
July 1, 1978
AU Alumni presents Parisian Holiday - $645.00
Roundtrip from Atlanta
May 21, 1978 Annual Alumni Awards Banquet - Georgian Ballroom
Sheraton Biltmore Hotel - Atlanta, Georgia
June 23-30, 1979 AU Alumni presents - A Caribbean Cruise
May 29, 1965 AU Alumni Association Annual Banquet -
Atlanta University Dining Hall
April a, 1954 Davage Auditorium, Clark College - Atlanta
University Alumni presents - A Baby Contest
June 2, 1947 Alumni-Faculty Banquet Honoring the Tenth
Anniversary of President Rufus E. Clement and
the Classes of 1877, 1887, 1897, 1907, 1917,
1927, 1937, 1947 - Atlanta University Dormitories
DEFINITION OF TERMS
The listed definitions are those of the writer,
specifically defined relative to the topic to be addressed
in this research and to facilitate understanding.
1. Alumni - Those persons who have completed at least
one semester of academic work in attendance at Atlanta
University during the years 1974-1979.
2. Alumni Association - "Alumni Association" is an
organization of graduates and former students of Atlanta
University whose purpose is to promote the development
and growth of their alma mater.
3. Alma Mater - "Alma Mater" is a school, college, or
university which one has attended.
4. Annual Alumni Giving Program - A series of interdependent,
closely related services and activities processing toward
contributing to the financial support of Atlanta
University.
5. Public Relations - The esfforts of a corporation to
promote goodwill between iiself and the p’oblic.
6. Fund Raising - To secure fiscal support for its annual
operations and for its physical needs, such as new or
renovated facilities, l.and, and other capital
improvements.
7. Recruitment - To provide the number and quality of
students that the objectives of Atlanta University
envision and to provide volunteer workers for fund
raising activities.
8. Non-Supporters - Those individuals who have attended
Atlanta University for at least one semester of academic
work and have not made a financial gift to Atlanta
University at the time of this study.





10. Communication - A scientific method to inform alumni
about the University, and the alumni association.
11. Humanitarianism - A person who enjoys giving large
sums of money to organizations, and working for a
worthy cause for mankind.
12. Positive Feeling - The satisfaction felt by the donor.
13. Personal Attention - To communicate with alumni with
personal appeal.
14. Underlying Feeling - A feeling toward the university—
The university needs my ideas and suggestions. They
value me as a person.
RESEARCH QUESTIONS
The following research questions link the underlying
theory to the actual problem being addressed. They are
suggested from the theoretical and applied literature.
These research questions represent the writer's hypothetical
approach to the proposed problem. Answers to these questions
will be determined by the analysis of the data received from
the subjects of the study, and the case study of Atlanta
University.
Specifically, there are four (4) research questions
which are theoretically supported by five (5) basic factors
which the literature identifies as influencing alumni giving.
These questions, however, are designed to determine the
relevance or appropriateness of these variables when applied
to a unique institution - Atlanta University.
1. Communication
What is the relationship between financial support by
alumni and institutional communication with alumni?
(To what extent has institutional communication with
alumni influenced financial contributions?)
2. Humanitarianism
What is the relationship between financial support
by alumni and humanitarian.' . motives of alumni?





What is the relationship between financial support by
alvunni and positive feelings of alumni toward the
institution? (To what extent have alumni who have
positive feelings toward the institution given more
than other alumni?)
4. Personal Attention
What is the relationship between financial support by
alumni and personal attention paid to alumni? (To
what extent have alumni who received personal attention
from the institution given more than other alumni?)
CHAPTER II
REVIEW OF THE LITERATURE
Introduction
A thorough search of the literature on alumni giving is
scant, the rising cost of university education is a popular
topic in leading educational publications, especially in the
spring when the decisions are being made by the states, indi¬
viduals, and board of trustees as to what it is likely to cost
the fall's entering freshmen to pursue a college degree
(Margarrell, March 1976; Caughlin 1977; Finn and Martle, 1977).
The financing of and fundraising for. education is one of
the chief battlefields of controversy between "public" and
"private" institutions. While the first higher education in¬
stitutions in this country were the private, church related
colleges, the advent of the Morrill Act, the G.I. Bill and
other legislative measures, such as the Higher Education Act
in 1965, have paved the way for public, mass education in
America (Keeton, 1973).
The research cited in this chapter represents those
studies considered to be most related to alumni giving.
General reference studies are presented first followed by dis¬




A study conducted by the National Opinion Research Center
and sponsored by the Russell Sage Foundation addressed the
attitudes of individual donors to all types of philanthropic
causes. Three conclusions which relate to this study were
reported: (1) Volunteer work has a higher correlation V7ith
large gifts than any other factor isolated; (2) Relatively
few donors know much about the agencies to which they contri¬
bute; and, (3) Social group membership has the greatest in¬
fluence in determining the character and amount of giving
(Andrews, 1953).
The Institute for Communication Research at Stanford Uni¬
versity in California conducted a study tc measure the effec¬
tiveness of university publications and the extent to which
opinions and attitudes of the alumni related to individual
record‘Of giving at Stanford University. The study revealed
that the Stanford alum.ni considered the University's publica¬
tions to be a m.ajor communication device. No basic difference
was found between the attitudes of donors*and the attitudes
of non-donors. Psychological involvement (defined as partici¬
pation in university activity or events} was highest among
donors (Carter, 1962).
Spaeth and Greeley (1970) studied 135 large colleges and
universities by sampling the classes of 1961, 1962, 1963, 1964,
and 1968 . This nationwide study reported that aiunni-givincj
related to three kinds of variables: (1) characteristics of
college attended; (2) loyalty or attachment to one's alma
mater; and (3) the parents' soc^io-economic status. Pri'/ate
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college graduates are more likely to make contributions than
graduates of public colleges. Graduates of private colleges
have traditionally included financial contributions as a part
of their obligations to their colleges. This practice may be
almost a matter of course in som.e of the elite colleges, and
it may be a matter of rather explicit obligation in some of
the religious ones. It apparently has not been part of the
obligations of public college alumni. Alumni from affluent
families were more likely to be donors than those from less
affluent families.
Pace and Milne (1971) conducted a survey of college
graduates of the class of 1950 from 75 different colleges and
universities. Using a Likert-type scale, respondents were
asked to assess their undergraduate experience. Most (75%)
of the graduates said they would attend the same college
again. Most graduates exhibited a clear appreciation of their
college education. The graduates considered their education as
having been an important influence in their development and
their later life.
Blumenfeld and Sartain (1974) studied Georgia State Uni¬
versity former students and graduates from 1964-1965 in an
attempt to discover predictors of alumni financial donations.
Their study indicated that males had a more positive attitude
toward their alma mater, and were more likely to make financial
contributions than females.
The Assembly on University Goals and Governance presented
85 theses for change in virtually all areas of higher education.
The theses were not intended to be specific recommendations
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for change, but rather, "goals" to stimulate thinking about
change in higher education for the coming decade. Among these
theses, several related directly to alumni and sparked questions
related to this study. They are:
Theses 69
Traditional methods of winning alumni support—
athletic programs, class reunions, regional alumni
gatherings~successful with some, are clearly no
longer adequate for others. Young alumni seem in¬
different to many of these approaches.
Just as the colleges and universities must recognize
the diversity of their students, so they should
acknowledge and benefit from the diversity of their
alumni.
If higher educational institutions puruse the ob¬
jective of making the education of diverse adults
a more central concern, lifetime educational oppor¬
tunities ought to be made available to alumni. This
might include the right to return for special courses,
summer programs, and other educational offerings to
be derived.
Theses 70
Since colleges and universities are dependent for
their well-being on public confidence, and support,
they should inform their alumni regularly about
those programs and issues that affect higher education.
To contribute to the creation of an informed public
opinion on higher education is an obligation about
which colleges should be outspoken.
Theses 71
If the internal and external constituencies of a
college or university are to be kept properly informed,
effective use of the written word is required.
The many publications issued by departments, faculties,
and schools, including college catalogues, faculty
hand-books, student guides, financial aid bulletins,
weekly calendars, alumni magazines, and fund-raising
literature, the purpose of which is to expound the
institution's activities and goals, is insufficiently
achieved.
As a result, those who are not actually in the insti¬
tution have only the most rudimentary notion of what
in fact is happening.
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Theses 72
Colleges and universities ought to have a regular
publication reporting on all specific actions, exe¬
cutive, adjudicative, and legislative, taken by
trustee, faculty, student, staff, and administrative
groups. Similarly, such a publication should make
available information about major contemplated
political decisions on the part of any or all of the
above groiips. When possible, there should be suffi¬
cient time for comments and criticisms to be prepared
and included in this publication (Chronicle, 19 71) .
The focus of the theses was on the age group differences,
the need to acknowledge diversity among alumni, consideration
of continuing education experiences for alumni, and the need
for development of new and improved communications delivery
systems that will keep alumni informed about issues affecting
higher education and their alma mater.
Dissertations
Fleming (1972) studied the perceptions of University of
Nebraska alumni in Nebraska regarding the responsibilities of
the university, and the nature of alumni responsibility to the
university. The main survey group consisted of a random sample
of 367 resident alumni and 107 non-resident alumni. Resident
alumni rated teaching as the principal responsibility of the
university, followed by research and public service. Lower
division education was thought to be more important than junior
and senior level curriculum. Out-of-state enrollment, present¬
ly at 10 per cent, should be kept at a minimal level. The
faculty should become more involved in governance, but student
participation in governance should not be increased beyond its
present level. Most alumni expressed a strong attachment to
the University of Nebraska and said that they would send their
children to the university.
49
McIntyre (1967) studied the college choices and the reasons
for these choices of the sons and daughters of graduates of
selected Catholic colleges and universities. The major conclu¬
sions of the study were: (1) American Catholic colleges repre¬
sent a broad range of academic quality, from truly excellent to
well below average; (2) Catholic colleges are highly attractive
to the sons and daughters of Catholic college alumni; (3) Catho¬
lic college graduates who do not have children are just as loyal,
and perhaps slightly more so than the graduates with children;
and (4) the attractiveness of Catholic colleges to a major
sector of American Catholicism is significant to the questions
of the future of American Catholic higher education.
The next three studies are concerned with the characteris¬
tics of alumni donors and non-donors. There was a contrast in
findings involving alumni attitudes at a moderate sized private
university, a large state university, and a predominantly white,
private, church-related university.
O'Connor (1961) using the descriptive survey method,
measured the responses of two groups matched by sex, college,
class, and major occupation, at Alfred University. The four
hypotheses tested which yielded significant data were: (1)
alumni understood university needs through communications
resulting from participation in alumni meetings and reading
alumni publications; (2) donors tend to be more informed than
non-donors; (3) donors expressed a feeling of obligation to
provide financial support for the college to improve society
and demonstrated this obligation by a high rate of repeated
giving; and (4) non-donors are encouraged by and respond better
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to personalized direct appeals for financial support.
Caruthers (1973) studied alumni at Oklahoma State Univer¬
sity. A random sample of supporters and non-supporters was
compared. The donors who best supported the university were
graduates of the colleges of Business Administration, Engineer¬
ing, and Agriculture. Other characteristics of donors who sup¬
ported the university were: (1) they had older children; (2)
they participated in alumni clubs; (3) they lived from 51 to
100 miles and over 500 miles from the university; (4) they
visited the campus yearly or less of tan; (5) they v;ere generally
satisfied with their undergraduate experiences; (6) they contri¬
buted because they want to help; and (7) they had two or three
children.
Gardner (1975) studied the alumni of Harding College in
Arkansas. The study assessed donor/non-donor characteristics
related to emotional attachment to the college, religious af¬
filiation, church attendance, political philosophy, length of
time spent at the college, income level, extra-curricular in¬
volvement, and alumni affiliation of spouse. The classes of
1951, 1961 and 1970 were surveyed and compared with a Carnegie
Commission study done on a national sample of 1961 graduates.
The study concluded that (1) donors have a stronger attachment
to their alma mater than non-donors; (2) Harding alumni are
more attached to their respective alma maters; (3) members who
attend church regularly are more likely to be donors; (4)
alumni who are politically conservative are more likely to be
donors; (5) an alumnus who attends for the entirety of the
undergraduate program is more likely to be a donor; (6) income
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of an alumnus has little effect on donor/non-donor relationship;
(7) alumni who participate in extra-curricular activities are
more likely to be donors; and (8) an alumnus whose spouse is
also an alumnus is only slightly more likely to be a donor.
The alumni of Cornell University were studied by Hall
(1976) to determine what were the predictors of attitudes among
alumni. He found that there were four areas of experience that
appeared to play a significant role in the formation of an atti¬
tude among alumni. They are: (1) relationships of the indivi¬
dual with members of the faculty; (2) publicity about the
university to which the alumnus has been exposed; (3) the poli¬
cies of the university as perceived by the alumnus; and (4) the
prestige of the institution. No direct relationship was found
between the general attitude of the Cornell alumnus and ten¬
dency to support the institution financially. Four areas of
experience were found to be related to giving. They were: (1)
the satisfaction of the individual with his friendships with
other Cornellians, both as a student and as an alumnus; (2)
the satisfaction with the university's effort to enlist finan¬
cial support; (3) the tendency to return to campus; and (4)
participation in extra-curricular activities as an undergraduate.
Finally, Hall found no appearance of any relationship between
an alumnus' attitude and the distance from Cornell that the
individual 1ived.
Rubak (1973) studied the attitudes of alumni at Indiana
University. He surveyed the classes of 1935, 1940, 1945, 1950,
1960, and 1965 concerning major issues facing the university.
Rubak found that (1) almost half of the alumni believed a cutoff
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number for enrollment should be established; (2) most of the
alumni rated the quality of teaching they received as satis¬
factory or better; (3) the classes of 1960 and 1965 more
strongly supported free discussion and debate of controversial
points of view espoused by faculty than did the other five
classes; (4) most alumni opposed visitation privileges between
members of the opposite sex but favored the right of the student
to live off-campus; (5) the alumni were almost equally divided
on whether alcoholic beverages should or should be permitted
on campus; (6) the university should exert limited parental
control over students while on campus; and (7) university
officials should in no way tolerate demonstrations that disrupt
the university.
The Bowles study (1976) was the only study located in the
review of research which focused on the attitudes of black
graduates toward support of their undergraduate institution.
The emphasis of the Bowles study was on the attitudes of alumni
at Alcorn State University, a historically black state univer¬
sity with an enrollment of approximately 5,000 students annually.
The study assessed many of the attitudinal characteristics de¬
veloped in other studies referenced in this chapter. Eight
areas of alumni experience were identified and assessed by means
of an attitude scale survey to determine the attitudes of three
sample groupings (Pre-1960's, 1960-1969, and 1970-1979 graduates).
He also gathered information on respondents' class year, field
of study, membership in the alumni association, the geographic
area in which the alumnus lived, marital status, annual income,
degrees earned, financial-giving record, and whether or not the
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alumnus' spouse was an alumnus. The major findings supported
by the analysis of data were: (1) there was no direct relation¬
ship between alumni attitude and tendency to support the insti¬
tution financially; (2) alumni exhibited a concern for more
communications from the university; (3) alumni perceived the
institution to be good; (4) eighty-four percent hoped their
children would elect to attend; (5) most alumni felt that the
administration of the university was doing a good job; (6)
communication, a worthwhile cause, and a clear statement of
needs seemed to be the major factors influencing alumni giving;
(7) most alumni indicated pride in the university, its athletic
and academic programs; and (8) nearly 81 percent of the respon¬
dents indicated that they would elect to attend the university
if they had it to do over.
Motivation
Broce (1979) presented several characteristics of a success¬
ful fund raiser, one of which is to understand people and to
know how to organize, direct, and motivate them. Brakeley
(1980) , a nationally recognized fund raiser with more than
forty years experience, has identified nine donor motivating
factors that he perceives to influence practically every fund
raising campaign. Brakeley's donor motivating factors are:
1. Individuals, corporations, and foundations
have money to give.
2. The right person or persons ask them, at the
right time, and in the right circumstances.
3. People have a sincere desire to help other
people.
4. People wish to belong to or be identified with
a group or organization they admire.
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5. Recognition of how vital their gifts can be
satisfies a need for a sense of personal power in many
people.
6. People have received benefits—often, personal
enjoyment, as from a symphony orchestra—from the ser¬
vices of the organization and wish, in turn, to support
it.
7. People give because they "get something" out of
giving.
8. People receive income and estate tax benefits
from giving.
9. People may "need" to give; that is, altruism
may not be an option but a "love or perish" necessity
for many people.
Brakeley points out that the nine motivational factors
he has identified sometimes correspond to various psychologi¬
cal, social, and economic theories of human behavior and that
"altruism is one of the many possible motives—but usually the
chief one". Brakeley also makes the point that "most positive
human behavior is motivated to some degree by enlightened self-
interest, and the human need to 'get something out of giving'".
Symour (1966) observed that people give when someone "at their
own or a higher level asks them to give—usually more thought¬
fully when asked with good reason, more proportionately when
the giving requirements are explained and the worker himself
has helped set the standards, and more regularly and depend¬
ably when the contact is personal and influential". Dichter
(1971) presented several factors that he perceives as motiva¬
tors for giving. The "disease of poverty," defined by Dichter
as "The act of giving (making oneself a little bit poorer)
[which] reminds one that, with a little bad luck, he might be
as badly off as those to wnom the contribution is made," is
perceived by Dichter as an inducement for giving. "Fear of
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embarrassment' and 'Competitive giving'—'promoted as a way
of competing and earning prestige'," are also viewed by Dichter
as viable motivators for giving.
The motivational factors identified by Brakeley (1980),
Symore (1966), Dichter (1971), as well as other professional
fund raisers, appear logical and can probably be substantiated
by formal scientific investigation. But the somewhat casual
reference to these factors fails to deal directly with the
multitude of variables such as gender, age, social and economic
status, and attitudes that influence human behavior. This is
not to say the importance of such variables is not recognized
by professional fund raisers; it is, however, to say that the
value of having identified donor motivational factors a priori
is somewhat diminished due to the lack of in-depth empirical
evidence to support them.
The literature of philanthropy abounds with references
to motivation for giving. A survey of literature concerning
motivation for giving to institutions of higher education
generally deals with characteristic differences between donors
and non-donors, as in studies by McKee (1975), McNulty (1976),
and Markoff (1978), for example. Little, if any, empirical
research has been directed toward an investigation of specific
subjective psychological motivational factors and their rela¬
tionships to financial support for institutions of higher
education.
Traditionally, motivational research in the field of
psychology has been directed toward three theoretical approaches.
One approach has been taken from the biological, physicalistic
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tradition of 19th century psychologists and the Darwinian
revolution in scientific thought. Psychologists such as Hull,
Watson, and Spence used terms like drive and instincts to
describe their motivational theories. A second approach has
been the study of motivation from the perspective of cultural
influences with learned experiences and the nature of the
psychological environment as central influences in explaining
motivation. Terms such as wishes, feelings, desires, demands,
needs, and motives emerged from this approach. The third ap¬
proach to motivational research is that of philosophy and
theology, an approach that dominated the field prior to the
20th century (Korman, 1974). Though motivational research in
the field of psychology has been extensive in all three approach¬
es, and research findings have made important contributions for
providing insight to the comprehension of many aspects of human
behavior, a single conce^pt of motivation that could provide a
theoretical basis for all behavior has eluded development.
According to Bayton (1977), however, the general consensus of
psychologists is that motivational needs fall into two cate¬
gories: (1) tension-systems physiological in nature, and (2)
tension-systems existing in the individual's subjective psycho¬
logical state and in his relations with others (psychogenic
needs).
Philanthropy, and in particular the giving of money, ap¬
pears logically to be a function of psychological motives that
are more subjective in nature than they are physiological. The
gesture to help another individual or group by giving them money
may be viewed as a way to reduce psychological tension for the
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giver, but is unlikely to be perceived as a satisfier for
basic physiological needs. The giving of money might be more
readily viewed from the motivational perspective of satisfy¬
ing a higher level need, such as self-esteem, a need proposed
by Maslow (1970) , or from the perspective that such giving is
motivated by altruism, a motivational factor proposed by Nagel
(1970) to be a "rational requirement on human conduct."
McClanahan (1977) observed that "in the purest definitional
form, altruism does not exist, for the individual seeks some
•personal gain' in his activity. Even the ultimate 'gift of
martyrdom' is accompanied by a profound sense of fulfillment.
It is not so much the cause that motivates, but the achieve¬
ment of the highest personal satisfaction." One might question
the degree of finality in McClanahan's statement that "it is
not so much the cause that motivates but the achievement of
the highest personal satisfaction" in terms of whether such
satisfaction is in fact a consequence of the behavior rather
than the incentive for it. McClanahan's view point may be true,
but it cannot negate the fact that altruism is perceived to
exist by most professional fund raisers and numerous professionals
in fields such as psychology, philosophy, and particularly the¬
ology .
Altruism
The concept of altruism is the antithesis of Emerson's
cynical view of egotism as a prime motivator for giving; it
proposes that an unselfish interest in the welfare of others
is a principal factor for the motivation of giving.
58
Altruistic motives emerge in part from the influences of
religion. Religious institutions provide social stimuli that
enable individuals to think and act altruistically (Jenkins,
19 50) . Christianity, Buddhism, Islam, and Judaism all stress
compassion for suffering and an obligation of the wealthy
toward the unfortunate (Nightingale, 1973).
Religion certainly plays an important role in the develop¬
ment of altruistic behavior, but it is just one part in the
formulation of such moral character. A survey made by the
United Jewish Appeal revealed that two-thirds of the respondents
agreed that cultural and family traditions are important factors
in giving (Bakal, 1979). Lawrence Rockefeller, explaining in¬
fluences that helped form his philanthropic behavior, stated
that "We were all brought up to give. My grandfather started
it, my father continued it, and we did it too. As children,
we all gave a certain percentage of our allowance to what we
called 'Benevolence' which was one of the headings in the ac¬
count books we kept" (Bakal, 1979).
Nagel (1970) proposes that there is such a thing as pure
altruism, noting that it may never occur in isolation from all
other motives. Nagel's thesis presents an argument for the
existence of altruism as a legitimate motivational factor but
does not deny that sympathy, love, redirected self-interest,
and other influences may be factors that motivate people when
"they pursue the interest of others." Nagel contends that
there is a motivation available when others are not and also
when others are "which has genuinely the status of a rational
requirement on human conduct." Aronfreed (1961), contends that
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anytime a person's behavior is controlled by empathetic pro¬
cesses, his behavior should be labeled altruistic. Some scien¬
tists interpret altruism in cost-benefit terms, assuming that
individuals, altruists included, learn to perform those acts
that are rewarded and to avoid those acts that are not. Either
self-congratulation or eternal reward, then, must support ap¬
parent altruistic behavior, according to Hatfield et.al. (1975).
On one hand, the concept of altruism is supported from an
epistemological approach that argues altruism does in fact
exist in a "pure" form, while on the other hand, the scientific
approach takes the position that antecedent conditions exist
which direct certain behaviors perceived to be altruistic.
In a survey probing reasons for giving, people said they
gave because of an obligation to help the needy. However, when
asked why others gave, they said the main motivating factors
were the desire for social status, prestige, respect, and
acclaim. Examples such as these lead one to believe the "obli¬
gation to give" (altruism) is little understood, is a concept
that includes motivational factors for which the individual
does not want to admit ownership, and is also used as a con¬
venient category to classify motivational factors of helping
behavior that are perceived to fit nowhere else.
Like much of the subjective realm of psychological research,
the positive identification of variables that could relate al¬
truistic behavior to particular stimuli has not been forthcoming.
Consequently, the theories of altruism that grow from a deduc¬
tive philosophical base are just as valid as those that have
been developed from motival research carried out by scientific
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methodology.
Altruism has been described by the theologists as the un¬
selfish interest in the welfare of others; by the psychologists
as a motive of self-interest; by the economists as a transaction
involving some kind of exchange, a quid pro quo; by the philo¬
sophers, such as Herbert Spencer, as "nine parts self-interest
gilt over with one part philanthropy" (Bakal, 1979) , and by
Nagel (1970) , who provides a dialectic proposition that altruism
is a pure unselfish act.
In recent national survey of philanthropic activities, a
summation statement included a recognition of altruism as a
motivational factor for giving:
Once we get beyond the tax incentives and the other
economic and demographic forces, we find some back¬
ground influences and some current environmental
factors with marginal effects on giving. But there
remains an altruistic syndrome, differences in the
level of which we cannot explain. (Morgan et.al.,
1979)
Summary of the Research on Alumni Giving
Several studies have included variables involving alumni
giving, such as attitudes toward the undergraduate experience
and general attachment to the institution.
The literature of philanthropy abounds with references
to motivation for giving. A survey of literature concerning
motivation for giving to institutions of higher education
generally deals with characteristic differences between donors
and non-donors, as in studies by McKee (1975) , McNulty (1976),
Markoff (1978) .
Research dealing with why individuals give to charity,
to colleges or motivated to purchase certain items concludes
that give basic characteristics are prevalent; communication,
humanitarianism, a positive feeling, personal attention and
underlying feelings. A positive relationship appears to exist
between the amount of information about the purpose for which
the donor is giving and the amount of support contributed.
The individual's basic feelings toward others, and in some
instances the amount of pressure exerted by peer group, in¬
fluences the amount of financial support contributed to an
organization. The third factor which research indicates that
there is a relationship between contributions and the satis¬
faction felt by the donor, either in solicitation or partici¬
pation has been cited as influential in philanthropy. In
addition to the above characteristics, research has indicated




The primary purpose of this research is to determine if
there is a difference between Atlanta University alumni who
financially support their alma mater and those who do not and
to examine the differentiating characteristics in terms of psy¬
chological, sociological bases for motivation. A secondary
purpose of this treatise is to develop a data base for Atlanta
University showing supporting alumni and their rationale for the
support.
A sample of 200 subjects from Atlanta University was in the
research in an effort to secure results representative of the
alumni population at Atlanta University from 1974-79.
The Scimple was divided into two groups — one-hundred indi¬
viduals of the supporting alumni population and one-hundred alumni
who are non-supporting.
Case Study
The writer traveled to Atlanta, Georgia to interview key
alvimni of the National Alumni Association; and in addition to
those interviews, the placement officer, alumni director, office
of development and the former alumni director. The deans of the
five schools of the University were interviewed by telephone on
June 21, 1984. The instruments were field tested by alumni from





In order to obtain some of the primary data needed tc conduct
this study, the writer developed two instruments. The first was
the Personal and Telephone Interview used on the placement officer,
deans, director of alumni affairs, development officer, alumni
presidents and the former alximni director to ascertain information
to the history of the alxamni association, its operations in the
past, and the whereabouts of alximni from a list of 5,000 names of
alumni who attended Atlanta University. The other instrument was
a questionnaire that was randomly selective of two hundred alumni
from 1974-1979.
Both the questionnaire and the interviews addressed the
research questions of this study.
As a follow-up plan, the writer sent another letter and made
contacts by calling on the telephone.
A copy of these instrtaments and areas and dates of the inter¬
views are located in the appendix.
The Case Study
The case study was developed using certain information from
the deans of the University, placement officer, director of alumni
affairs, al\amni presidents, past and present, and office of develop¬
ment.
The instruments were field tested on alumni from several
universities and colleges who live in the Palm Beach County,
Florida area.
A pilot study was done to determine whether questionnaire
64
directions and items were sufficiently clear and to verify that an
adequate response rate could be achieved when using sensitive per¬
sonality questions that might elicit reluctance on the part of the
subject to respond. Based on the results of the pilot testing of
the survey instrximent, the questionnaire was developed.
The writer conducted interviews using the questionnaire on
local college graduates during the month of April, 1984.
There were several recommendations made by the writer' s com¬
mittee to secure an instrument appropriate to this study. Some
of their recommendations were the United Negro College Fund, Inde¬
pendent colleges and universities. A careful examination of several
studies including the Mental Measurement Yearbook did not yield
useful information for conducting this study. However, the re¬
searcher reviewed several instruments of previous studies but
found no instrviment that was appropriate for this study.
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Case Studies - continued
It is widely believed that case studies are useful in the
study of human affairs because they are down-to-earth and at¬
tention-holding but that they are not a suitable basis for
generalization. In this paper, I claim that case studies will
often be the preferred method of research because they may be
epistemologically in harmony with the reader's experience and
thus to that person a natural basis for generalization.
Experience. We expect an inquiry to be carried out so
that certain audiences will benefit — not just to swell the
archives, but to help persons tov/ard further understandings.
If the readers of our reports are the persons who populate our
houses, schools, governments, and industries; and if we are to
help them understand social problems and social programs, we
must perceive and communicate (Bohm, 1974; Schon, 1977) in a
way that accommodates their present understandings. Those
people have arrived at their understandings mostly through
direct and vicarious experience.
And those readers who eire most learned and specialized
in their disciplines are little different. Though they write
and talk with special languages, their own understandings of
human affairs are for the most part attained and amended through
personal experience. I believe that it is reasonable to con¬
clude that one of the more effective means of adding to under¬
standing for all readers will be by approximating through the
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words and illustrations of our reports, the natural experience
acquired in ordinary personal involvement.
At the turn of the century, German philosopher Wilhelm
Dilthey (1910) claimed that more objective and "scientific”
studies did not do the best job of acquainting man with himself.
Only from his actions, his fixed utterances,
his effects upon others, can man learn about
himself; thus he learns to know himself only
by the round-about way of understanding.
What we once were, how we developed and be¬
came what we are, we learn from the way in
which we acted, the plans which we once adopt¬
ed, the way in which we made ourselves felt
in our vocation, from old dead letters, from
judgments on which were spoken long ago....
we understand ourselves and others only when
we tramsfer our own lived experience into
every kind of expression of our own and other
people's lives.
He distinguished between the human studies and other kinds of
studies.
The human studies are thus founded on this
relation between lived experience, expres¬
sion, and understanding. Here for the first
time we reach a quite clear criterion by which
the delimitation of the human studies can be
definitely carried out. A study belongs to
the human studies only if its object becomes
accessible to us through the attitude which is
founded on the relation between life, expres¬
sion, and understanding.
Dilthey was not urging us merely to pay more attention to
hximanistic values or to put more affective variables into our
equations. He was saying that our methods of studying human
affairs need to capitalize upon the natural powers of people
to experience and understand.
Knowledge. In statements fundamental to the epistemology
of social inquiry, Polanyi distinguished between propositional
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and tacit knowledge. Propositional knowledge — the knowledge
of both reason and gossip — was seen to be composed of all in-
terpersonally sharable statements, most of which for most people
are observations of objects and events. Tacit knowledge may
also dwell on objects and events, but it is knowledge gained
from experience with them, experience with propositions about
them, and rumination.
It is the legitimate aim of many scholarly studies to dis¬
cover or validate laws. But the aim of the practical arts is
to get things done. The better generalizations often are those
most parochial, those more personal. In fields such as educa¬
tion and social work, where few laws have been validated and
where inquiry can be directed toward gathering information that
has use other than for the cultivation of laws, a persistent
attention to laws is pedantic.
Cases. The object (target) of a social inquiry is seldom
an individual person or enterprise. Unfortunately, it is such
single objects that are usually thought of as "cases." A case
is often thought of as a constituent member of a target popula¬
tion. And since single members poorly represent whole popula¬
tions, the case study is seen to be a poor basis for generaliza¬
tion.
Often, however, the situation is one in which there is
need for generalization aibout that particular case or generali¬
zation to a similar case rather than generalization to a popu¬
lation of cases. Then the demands for typicality and represen¬
tativeness yield to needs for assurance that the target case is
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properly described. As readers recognize essential similari¬
ties to cases of interest to them, they establish the basis
for naturalistic generalization.
The case need not be a person or enterprise. It can be
whatever "bounded system" (to use Louis Smith's term) is of
interest. An institution, a program, a responsibility, a
collection, or a population can be the case. This is not to
trivialize the notion of "case" but to note the generality of
the case study method in preparation for noting its distinctive¬
ness.
It is distinctive in the first place by giving great
prominence to what is and what is not "the case" — the bound¬
aries are kept in focus. What is happening and deemed important
within those boundaries (the emic) is considered vital and
usually determines v/hat the study is about, as contrasted v/ith
other kinds of studies where hypotheses or issues previously
targeted by the investigators (the etic) usually determine the
content of the study.
Case studies can be used to test hypotheses, particularly
to examine a single exception that shows the hypothesis to be
false. Case studies can be highly statistical; institutional
research and vocational counseling case studies often are.
But in the social science literature, most case studies feature;
descriptions that are complex, holistic, and involving a myriad
of not highly isolated variables; data that are likely to be
gathered at least partly by personalistic observation; and a
writing style that is informal, perhaps narrative, possibly
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with verbatim quotation, illustration, and even allusion and
metaphor. Comparisons are implicit rather than explicit.
Themes and hypotheses may be important, but they remain sub¬
ordinate to the understanding of the case. (Smith 1973)
Although case studies have been used by anthropologists,
psychoanalysts, and many others as a method of exploration
preliminary to theory development, the characteristics of the
method are usually more suited to expansionist than reduction¬
ist pursuits. Theory building is the search for essences,
pervasive and determining ingredients, and the makings of
laws. The case study, however, proliferates rather than nar¬
rows. One is left with more to pay attention to rather than
less. The case study attends to be idiosyncratic more than to
the pervasive. The fact that it has been useful in theory
building does not mean that that is its best use.
Its best use appears to me to be for adding to existing
experience and humanistic understanding. Its characteristics
match the "readinesses” people have for added experience. As
Von Wright and others stressed, intentionality and empathy
are central to the comprehension of social problems, but so
also is information that is holistic and episodic. The dis¬
course of persons struggling to increase their understanding
of social matters features and solicits these qualities. And
these qualities match nicely the characteristics of the case
study.
The study of human problems is the work of scientists,
novelists, journalists, everybody of course — but especially
historians. The historian Howard Butterfield (1951) recog¬
nized the centrality of experiential data and said;
...the only understanding we ever reach in
history is but a refinement, more or less
subtle and sensitive, of the difficult —
and sometimes deceptive — process of ima¬
gining oneself in another person's place.
Case studies are likely to continue to be popular because
of their style and to be useful for exploration for those who
search for explanatory laws. And moreover, because of the uni¬
versality and importance of experiential understanding, and be¬
cause of their compatability with such understandings, case
studies can be expected to continue to have an epistemological
advantage over other inquiry methods as a basis for naturalistic
generalizations. Unlike Bacon's "true way" of discovering Truth
this method has been tried and found to be a direct and satisfy¬
ing way of adding to experience and improving understanding.
CHAPTER IV
ANALYSIS AND RESULTS OF DATA
Frequency and percent tables were used to report the survey
responses. Additionally, the chi square statistics were used to
detect significant differences between alumni who supported their
alma mater and those who refused to do so on selected survey items.
From these anlyses, a better data base may be designed for the
effective operation and management of alumni affairs.
Method of Analysis
As questionnaires were returned, each was checked and coded
for analysis. After coding the data, the data were transferred
to SPSS coding form, keypunched, and analyzed at a computer cen¬
ter in West Palm Beach, Florida. For verification of accuracy,
the writer reviewed the cobol coding forms along with the alumni
survey to be sure to correct mistakes in the survey. The results
of the survey will be reported in four parts consisting of twenty-
six questions.
Of the 200 questionnaires that were mailed out, 102 usable
responses were obtained. Thirty questionnaires were returned
because respondents had moved and left no forwarding address or
they had died. Thus, 60 percent of the sample responded within




Because of the nature of the data collected, the chi-
square test of significance was selected as a principal
statistical tool for analyzing the data. This technique
allows for the analysis of the significance of differences
among the proportions of subjects falling into different
categories. It is specifically useful when data are examined
by frequencies (and not means).
The chi-square test allowed the researcher to determine
whether the numbers (frequencies) of subjects falling into
the designated categories of alumni support were significant
as opposed to expected frequencies which would have occured
by chance.
Another reason for selecting chi-square is that "the
use of the chi-square test is not limited to situations in
which there are only two categories of classification but
can also be used to test a null hypothesis that there is no
significant difference between the proportion of the sub¬




Table I provides descriptive information of alumni who
graduated during the six year period, 1974-1979.
Degree year. Nearly one-half (49%) of the graduates in¬
dicated that they received their degree during the early years
(1974-75) of the six year period. Just over 25 percent (25.3%)
finished during the middle years (1976-77), and only 9.8% graduat¬
ed during the last year.
Major. The largest percentage (43.1%) of graduates were
education majors followed by libreury science (18.6%), social
work (13.7%), business (12.7%) and arts and sciences (11.8%).
Dues paying member. The majority (68.7%) of the respon¬
dents admitted that they did not pay dues to the alumni associa¬
tion.
Geographic location. Nearly 55 percent of the graduates
reside outside the state of Georgia.
Sex. More males (61%) than females (39%) responded to the
questionnaire.
Marital status. Over 70 percent of the respondents indi¬
cated they were married. Nearly 19 percent (18.6%) reported
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being single and 6.9 percent were divorced.
Spouse attended University. Almost three-fourths of the
graduates (74%). met their spouse in some place other than Atlanta
University.
Made financial contribution. The majority (57%) of the
alumni reported that they have made a financial contribution to
the University.
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Highest Degree. Most (62.4%) graduates earned a Master's
degree. Less than one-fourth (23.8%) received a Specialist
degree and 13.9 percent earned a doctoral from the University.
II. TIME AND SERVICE
Respondents were asked whether or not they were adequately
informed about the needs and new programs of the University.
Additionally, they were requested to indicate the number of times
they were asked to give of their time and service. Table 2 pre¬
sents the results.
Adequately informed. Sixty-nine percent of the respondents
felt that they were adequately informed about the needs and new
programs of the University, whereas 30.7 percent did not believe
they were.
Asked to give time and service. The majority of the graduates
(55.3%) indicated they were not asked to give their time and ser¬
vice to the University. However, ever one-'fourth (27.7%) reported
having been asked once whereas 17 percent indicated they were asked
more than once.
Table 3 shows the number and percent of graduates who gave
time and service to the University over the past five years:
1) on their volition, and 2) as a result of having been asked.
Also, respondents were asked would they agree to help the Univer¬
sity.
Time and Service. Over 66 percent of the graduates reported
that they have given no time and service to the University.
Twenty-five percent indicated they have given time and service
once whereas only 8 percent reported more than once.
75
TABLE I
DISTRIBUTION OF ALUMNI RESPONSES











Arts and Science 12 11.8
Business 13 12.7
Education 44 43.1
Library Science 19 18.6



















NUMBER AND PERCENT OF TIME AND SERVICE





















Probably yes 79 85.9
Probably no 13 14.1
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Your own volition. A vast majority (81.9%) of graduates
«
indicated that they have not voluntarily given any time and ser¬
vice to the University. However, 18.1 percent have volunteered
some time and service.
As a result of having been asked. The majority of the
graduates indicated that they have not given time and service to
the University even after having been asked. Over 25 percent
(25.3%) did give time and service.
Help if asked. Most graduates (85.9%) agreed to help the
University if asked. However, a small minority (14.1%) of alum¬
ni indicated that they probably would not help if asked.
III. SOLICITING FINANCIAL SUPPORT
Table 4 presents the results of analysis of various methods
of soliciting financial support. Of the methods, a personal
letter from a classmate was rated the most effective (72.3% -
very good plus good), in soliciting financial support. A phone
call from another alumnus (65.3%) was rated the next best method
by the graduates, followed by a letter from the University (61.8%),
a letter from another alvunnus (60.4%), personal visit from another
alumnus (59.4%). The least effective method as perceived by the
graduates was a phone call from a classmate (38.6%).
IV. ATTEND ATLANTA UNIVERSITY
Graduates were asked to what extent they agree or disagree
with recommending Atlanta University to potential students. A
large majority (91.1% - strongly agree plus agree) indicated
that they would recommend the University without reservation.
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TABLE 4
NUMBER AND PERCENT OF ALUMNI
RESPONDING BY DEGREES OF EFFECTIVENESS
DEGREE OF EFFECTIVENESS
JESPONSE Very Good Good Don't Know Poor Very Poor
IMEGORY N Pet N Pet N Pet N Pet N Pet
Letter - Classmate 29 28.7 44 43.6 17 16.8 9 8.9 2 2.0
Letter - Alumnus 10 9.9 51 50.5 18 17.8 19 18.8 3 3.0
Letter - University 12 11.8 51 50.0 20 19.6 17 16.7 2 2.0
Zall - Classmate 21 20.8 18 17.8 18 17.8 9 8.9 4 4.0
i^all - Alumnus 17 16.8 49 48.5 19 18.8 11 10.9 5 5.0
^isit - Alumnus 20 19.8 40 39.6 26 25.7 9 8.9 6 5.9
TABLE 5
NUMBER AND PERCENT OF ALUMNI




Strongly agree 58 57.4
Agree 34 33.7
Can't decide 7 6.9
Disagree 2 2.0
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A small percent (2.0%) of the graduates would not recommend
Atlanta University.
Tables 6-19 present crosstabulations on selected question¬
naire items between two groups of respondents; those who finan¬
cially support (contributors) the University and those who do
not (non-contributors). Chi-square test was used to determine
the relationship between the two groups on several variables of
interest.
Analyses of data in Tables 6 and 7 indicate that there were
no significant relationships between contributors and non-con¬
tributors with regard to sex and to whether they lived in the
State of Georgia or outside the state. A male or female was as
likely to support the University as a non-Georgian male or female.
However, there was a significant relationship between the
two groups on whether or not they were adequately informed about
the needs and new programs of the University (Table 8). Propor¬
tionately, financial contributors were significantly more informed
than non-contributors.
A significant relationship was detected between the groups on
the frequency of time and service given to the University (Table
9) . Financial contributors gave significantly more time and
service to the University than non-contributors.
There were no significant relationships between the two groups
with regard to 1) giving time and service on their own volition
and 2 ) as a result of having been asked to give time and service
to the University (Tables 10-11). Additionally, contributors and
non-contributors responded proportionally the same on whether they
would help the University if asked (Table 12).
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Respondents were asked to rate the effectiveness of the
various ways of soliciting financial support. An analysis of
the data indicated that there were no significant relationships
between contributors and non-contributors on effectiveness rat¬
ings of 1) personal letter from classmates (Table 13), and personal
letters from other alumnus (Table 14). However, there was a sig¬
nificant relationship between the two groups on rating the effec¬
tiveness of soliciting funds by letter from the University (Table
15) . No significant relationships were detected between contri¬
butors and non-contributors for the methods of soliciting support
by phone call from classmate (Table 16), phone call from another
alumnus (Table 17), and by personal visit from another alumnus
(Table 18) .
Table 19 presents the results of Chi-square analysis of the
responses for financial supporters on the question of recommend¬
ing the University to other prospective students. There was no
significant relationship between contributors and non-contributors










Georgia 26 26.0 20 20.0
Outside Georgia 31 31.0 23 23.0
Chi square = .93 (non-significant with 1 degree of freedom)
TABLE 7
FINANCIAL CONTRIBUTORS BY GENDER
Contributor Non-contributor
Gender Freq. Pet. Freq. Pet.
Male 21 21.4 17 17.3
Female 36 36.7 24 24.5









Informed Freq. Pet. Freq. Pet.
Yes 47 47.5 23 23.2
No 10 10.1 19 19.2












None 31 32.0 33 34.0
One 18 18.5 7 7.2
Two 4 4.1 0 0.0
Three 2 2.1 2 2.0
Chi square = 9.64
of freedom)
(significant at .05 level with 3 degrees
TABLE 10
FINANCIAL CONTRIBUTORS BY TIME AND SERVICE
GIVEN TO UNIVERSITY ON OWN VOLITION
Time/Service





None 41 44.6 34 37.0
One 7 7.6 2 2.2
Two 5 5.4 2 2.2
Three 1 1.0 0 0.0
Chi square = 3.02 (non-significant with 3 degrees of freedom)
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TABLE 11
FINANCIAL CONTRIBUTORS BY TIME AND SERVICE







None 33 37.1 29 32.6
One 16 18.0 7 7.9
Two 2 2.2 0 0.0
Three 1 1.1 1 1.1






Agree to Contributor Non-contributor
Help Preq. Pet. Freq. Pet.
Probably Yes 44 47.8 35 38.0
Probably No 9 9.8 4 4.3
Chi square *.37 (non-significant with 1 degree of freedom)
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TABLE 13
FINANCIAL CONTRIBUTORS BY PERSONAL
LETTER PROM CLASSMATE RATED IN TERMS OF EFFECTIVENESS
IN SOLICITING SUPPORT
Personal Letter Contributor Non-contributor
Classmate Freq. Pet. Freq. Pet.
Very Good 15 15.2 14 14.1
Good 25 25.3 17 17.2
Don't Know 7 7.1 10 10.1
Poor 8 8.1 1 1.0
Very Poor 1 1.0 1 1.0
Chi square =• 5.93 (non-significant with 4 degrees of
TABLE 14
FINANCIAL CONTRIBUTORS BY PERSONAL LETTERS
FROM ANOTHER ALUMNUS IN TERMS OF EFFECTIVENESS
IN SOLICITNG SUPPORT
freedom)
Pe^rsonal Letter Contributor Non-contributor
from Alumnus Freq. Pet. Freq. Pet.
Very Good 6 6.1 4 4.0
Good 29 29.3 20 20.2
Don’t Know 6 6.1 12 12.1
Poor 13 13.1 6 6.1
Very Poor 2 2.0 1 1.0
Chi square • 5.33 (non-signficant with 4 degrees o£ freedom)
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TABLE 15
FINANCIAL CONTRIBUTORS BY LETTER FROM








Very Good 10 10.0 2 2.0
Good 33 33.0 18 18.0
Don't Know 6 6.0 12 12.0
Poor 7 7.0 10 10.0
Very Poor 1 1.0 1 1.0
Chi square = 10.52 (significant at .05 with 4 degrees of
freedom)
TABLE 16
FINANCIAL CONTRIBUTORS BY PHONE CALL FROM








Very Good 11 11.1 10 10.1
Good 30 30.3 17 17.2
Don't Know 6 6.1 12 12.1
Poor 7 7.1 2 2.0
Very Poor 2 2.0 2 2.0
Chi square = 6.83 (non-significant with 4 degrees of freedom)
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TABLE 17
FINANCIAL CONTRIBUTORS BY PHONE CALL
FROM ANOTHER ALUMNUS IN TERMS OF EFFECTIVENESS
IN SOLICITING SUPPORT
Phone call Contributor Non-contributor
Altunnus Freq. Pet. Freq. Pet.
Very Good 11 11.1 6 6.1
Good 24 24.2 23 23.2
Don't Know 9 9.1 10 10.1
Poor 9 9.1 2 2.0
Very Poor 3 3.0 2 2.0
Chi square = 4.57 (non-significant with 4 degrees of freedom)
TABLE 18
FINANCIAL CONTRIBUTORS BY PERSONAL VISIT








Very Good 13 13.1
%
7 7.1
Good 20 20.2 19 19.2
Don't Know 15 15.2 10 10.1
Poor 5 5.1 4 4.0
Very Poor 3 3.0 3 3.0
Chi square = 1.25 (non-significant with 4 degrees of freedom)
CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
This chapter presents (1) a summary of the problem,
research procedures, and findings related to this study,
(2) conclusions derived from the findings as presented in
Chapter IV; and (3) recommendations for implementation of
suggested programs and plans of action.
Summary
The basic problem addressed in this treatise is an
attempt to discover certain distinguishing characteristics
of the alumni of Atlanta University who have supported their
alma mater as compared to other alumni who have refused to
do so; further, to design a better data base for the effec¬
tive operation and management of alumni affairs as Atlanta
University attempts to design and implement programs for
soliciting aliimni support in its quest for survival.
The data were obtained through the use of an alumni sur¬
vey administered to 200 graduates of Atlanta University.
This researcher piloted the instrument in April 1984 and
mailed the final form in May 1984. The sample consisted
of 200 subjects which was divided into two groups—100 sup¬
porters of the University and 100 non-supporters. The survey
was divided into four parts; (1) personal data, (2) time and
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service, (3) means of soliciting financial support, and (4)
comments and recommendations. Additionally, the writer
traveled to Atlanta, Georgia to interview key members of the
National Alumni Association, University’s placement officer,
the director of alumni affairs , and employees of the office
of development.
Conclusions
Within the scope and limitations of this study, the fol¬
lowing conclusions based on the findings are offered:
1. The majority of the alumni made financial contribu¬
tions to the University. This is rather surprising since the
support of predominately black colleges is on the downswing.
2. Most graduates felt adequately informed about the
needs and new programs of the University.
3. The majority of the alumni were not asked to give
time and service to the University.
4. Most graduates have not voluntarily given any time
and service to the University.
5. The most effective method of soliciting financial
support is by a personal letter from a classmate.
6. A large majority of graduates would recommend Atlanta
University to potential students without reservation.
7. There were no significant relationships between alumni
who financially support the University (contributors) and those
who do not (non-contributors) with regard to gender. A female
graduate was as likely to support the institution as a male.
8. Proportionally, financial contributors were
89
significantly more informed about the University's needs
and programs than non-contributors.
9. Contributors gave significantly more time and service
to the University than non-contributors.
10. There were no significantly relationships between
contributors and non-contributors on giving time and service
on their own volition to the University.
11. There was a significant relationship favoring the
contributors on soliciting funds by letter from the University.
However, no significant relationships existed between the groups
on the other methods of soliciting financial support.
12. There was no significant relationship between con¬
tributors and non-contributors on the extent to which they
would recommend the University to potential students.
Recommendations and Implementation
It is the recommendation of the writer that the Alumni
Association and the University thoroughly engage themselves
in the continuation of this type of inquiry into the nature
of its alumni. It is felt that the continued analysis of
the data from this survey will provide greater insight into
many areas where trends are evident and the results are not
conclusive.
Recommendation 1. Hold an annual support conference
designed to plan a yearly program of alumni support activi¬
ties for the University. This conference could be used to
set an annual goal for the annual fund campaign.
Recommendation 2. As a service to graduating students
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who will become members of the al\amni body, the association
should sponsor a workshop for the graduates. Professional
personnel, many of them may be alumni, with expertise in
many areas of the job market. It is the opinion of the
writer that this type of activity would develop a positive
relationship between alumni auid students which, in turn,
would generate returns for the University and the Alumni
Association.
Recommendation 3. Design and implement a program where¬
by all local alumni chapters will be continuously informed
of all operations of the University.
Recommendation 4. Initiate an information service pro¬
gram whereby the alumni office is informed of the status,
activities, and achievements of the alumni. This type of
information could provide the basis for future investiga¬
tions such as this present study.
Recommendation 5. The University should seek ways to
increase communication with all segments of the alumni popu¬
lation.
Recommendation 6. The organization of a Student Alumni
Association should be implemented on campus.
Recommendation 7. A bi-weekly newsletter from the alumni
office to key alumni should do much to develop and maintain
a positive relationship with alumni.
Recommendation 8. The University should make every
effort to utilize the news media to enhance its image.
Recommendation 9. Develop a "National Recovery Committee"
to identify and report regularly "lost" alumni.
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Reconnnendation 10. Four staff assistants (with
part-time students). This office should have at least two
full-time persons in the Alumni Office.
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APPENDIX A-1
TELEPHONE INTERVIEW WITH DEANS
Dean of School of Social Work
1. How long have you been dean at Atlanta University?
5 years - since 1979
2. Did you attend Atlanta University? Yes
3. Were the majority of your students Georgia residents?
Yes4.Does your school communicate with former students and
alumni? Yes
5. What form of communication? Department Newsletter
6. Please respond to the following items as to your opinion
to their effectiveness as means of soliciting financial
support.
a. Personal letter from classmate - Very Poor
b. Personal letter from another alumnus - Good
c. Form letter from the University - Poor
d. Phone call from classmate - Good
e. Phone call from another alumnus - Poor
f. Personal visit from another alumnus - Good
7. Any additional comments you wish to make would be
greatly appreciated.





TELEPHONE INTERVIEW WITH DEANS
Dean of Library and Information Services
1. How long have you been dean at Atlanta University?
since 1982
2. Did you attend Atlanta University? Yes
3. Were the majority of your students Georgia residents?
No
4. Does your school communicate with former students and
alumni? Yes
5. What form of communication? Department Newsletter twice
a year
6. Please respond to the following items as to your opinion
to their effectiveness as means of soliciting financial
support.
a. Personal letter from classmate - Don't Know
b. Personal letter from another alumnus - Good
c. Form letter from the University - Poor
d. Phone call from classmate - Very Poor
e. Phone call from another alumnus - Good
f. Personal visit from another alumnus - Very Poor
7. Any additional comments you wish to make would be
greatly appreciated.
Recruit - a network of recruitment
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APPENDIX A-3
TELEPHONE INTERVIEW WITH DEANS
Dean of School of Business Administration
1. How long have you been dean at Atlanta University?
11 months
2. Did you attend Atlanta University? ^
3. Were the majority of your students Georgia residents?
Probably so
4. Does your department communicate with former students
and alumni? Yes
5. What form of communication? Personal letter?
6. Please respond to the following items as to your opinion
to their effectiveness as means of soliciting financial
support.
a. Personal letter from classmate - Very Poor
b. Personal letter from another alumnus - Good
c. Form letter from the University - Don't Know
d. Phone call from classmate - Very Poor
e. Phone call from another alumnus - Good
f. Personal visit from another alumbus - Good





TELEPHONE INTERVIEW WITH DEANS
Dean of School of Arts and Sciences
1. How long have you been dean at Atlanta University?
since 1982
2. Did you attend Atlanta University? ^
3. Were the majority of your students Georgia residents?
4. Does your school communicate with former students and
alumni? Yes
5. What form of communication? personal letter
6. Please respond to the following items as to your opinion
to their effectiveness as means of soliciting financial
support.
a. Personal letter from classmate - Good
b. Personal letter from another alumnus - Good
c. Form letter from the University - Don't Know
d. Phone call from classmate - Good
e. Phone call from another alumnus - Good
f. Personal visit from another alumnus - Good
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APPENDIX A-5
TELEPHONE INTERVIEW WITH DEANS
Dean of College of Education
1. How long have you been dean at Atlanta University?
3 years
2. Did you attend Atlanta University? Yes
3. Were the majority of your students Georgia residents?
Yes
4. Does your school communicate with former students and
alumni? Yes, but not regularly
5. What form of communication? Personal letter
6. Please respond to the following items as to your opinion
to their effectiveness as means of soliciting financial
support?
a. Personal letter from classmate - Good
b. Personal letter from another alumnus - Good
c. Form letter from the University - Poor
d. Phone call from classmate - Very Poor
e. Phone call from another alumnus - Very Poor
f. Personal visit from another alumnus - Very Poor
7. Any additional comments you wish to make would be
greatly appreciated.
Lost alumni - update
There is a problem in this area of communication.
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APPENDIX B
LETTER TO THE PRESIDENT
671 West 35'^^ Street
Riviera Beach, Florida 33404’
March 22, 1984
Dr. Kofi Bimpong Beta, President
Atlanta University
223 Chestnut Street, S. W.
Atlanta» Georgia 3031^
Dear Dr. Botai
My name is Stafford A. Ferguson, and I am a doctoral student
at Atlanta University majoring in Educational Administration.
I am at the stage in my studies of compiling the data for a
dissertation. My research concerns a five year case study of
developmental strategies between Atlanta University and its
alumni in the promotion of alumni support of Atlanta University's
growth from 197^-1979.
Once this data have been analyzed, I feel it will be of value
to Black higher learning institutions, but more specifically,
to Atlanta University.
Your help is needed if this is to be a successful endeavor.
I need your permission to interview the deans of the various
colleges of Atlanta University in order to send out question¬
naires to alumni, and to examine records of alumni giving
from 197^-1979.
I look forward to receiving a reply within the week, and I
thank you sincerely for your .consideration in this effort
to strengthen Atlanta University and the alumni association.
Ferguson




Dr. Charles H. Smith
SAF/dr
Atlanta University 106








Mr. Stafford A, Ferguson
671 West 35th Street
Riviera Beach, Florida 33404
Dear Mr. Ferguson:
This office is in receipt of your letter addressed to Dr. Kofi
B. Bota dated March 22, 1984 requesting permission to intervene
the deans of the various colleges of Atlanta University in order
to send out questionnaires to alumni, and to examine records of
alumni giving from 1950 to 1980.
Dr. Bota is in favor of your request and therefore, he has asked
me to write you to say that he have no objection to this project.
If my office can be of further assistance to you, please feel
free to contact us.




22.‘5 Olu'sJiuii Slii-ci. S.U’.




LETTER FROM THE DIRECTOR OF PUBLIC RELATIONS
21 June 1984
Mr, Stafford Ferguson
671 West 35th Street
Riviera Beach, Florida 33404
Dear Mr. Ferguson:
I have not been able to find any reference to the organization of
of the Atlanta University Alumni Association in Dr. Bacote's history,
although there are several references to the Association.
Apparently, the alumni organized very early in the University's
history; the Association already existed in 1895. It might,
because of this fact, be difficult to find any information on the
first organizational meeting. If such information exists, it
will be in the University archives, which are housed in the Woodruff
Library. You might write to Mrs. Minnie Clayton, Director of Archives
and Special Collections at the Woodruff Library, to see if she has
any way of checking on this.
I am sorry that I was not able to help you on this. Please stop by











?23 <;hesimit Sin-ct. S.W.
Atlanta, CU-orgia 3031-1 APPENDIX E
(-104) 681-0251
P|j\CEMi-NT 0FFIC;E
LETTER FROM TflE ASSISTANT




Riviera Beach, FL 33404
Dear Stafford:
As I mentioned to you during your second phone call, I was in search of
job placement data between 1974-79 as compiled by Placement office
staff. Unfortunately, I was not able to put my hands on any such in¬
formation.
I recall our workstudy student mentioning to you that the director is
on vacation until the latter part of next month. When she returns, I
shall present the matter of interest to her and maybe she can assist
you better than I.
I apologize for not being able to assist you promptly, but maybe she
has filed this data away some place; if there ever was such materials.
If so I shall be more than happy to forward this material to you as
soon as possible.
























31 N/A $ 1,950 $ 62.90
1975-76 8,446 8,296
98 1.2 4,085 41.68
1976-77 8,370 8,183 717
8.7 27,914 38.93
1977-78 9,824 8,288 467
5.6 25,987 55.64
1978-79 10,265 8,300 778
9.37 44,392 51.98
The report shows that $44,392 was raised from 778 donors during the 1978-79 year.
The increase in dollars over 1977-78, eligible for matching on a one-to-one basis, is
$18,405. The University succeeded in adding 311 new donors in 1978-79 eligible for
matching at $60.00 each. These two categories afforded Atlanta University an eligibility
for a totel of $37,065 from the Foundation.
The retention results in 1978-79 indicate that 51% of the 1977-78 donors and 43% of
the 1976-77 donors contributed during 1978-79. This is significant to the University in
view of the fact that many Atlanta University Alumni receive annually two additional
appeals for alumni funds. One comes from the United Negro College Fund in its national
appeal to alumni of its member institutions, and the other comes from the undergraduate
colleges of the alumni. Some alumni respond alternatingly to these three appeals (in¬
cluding the one from Atlanta University.)
In view of the urgent need to expand the base of support for the Alumni Fund as
rapidly as possible, the three-fold thrust will continue.
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APPENDIX G
LETTER TO THE DIRECTOR OF
SPECIAL COLLECTIONS AND ARCHIVES
671 West 35th Street
Riviera Beach, Florida 33404
June 26, 1984
Mrs. Minnie Clayton, Director
Special Collection and Archives
Atlanta University
111 Chestnut Street, S.W.
Atlanta, Georgia 30314
Dear Mrs. Clayton:
Pursuant to our telephone conversation on June 25,
1984, I am requesting information concerning Atlanta
University's Alumni from its inception as an organization.
This information will be helpful in completing my







671 West 35th Street
Riviera Beach, Florida 33404
May 26. 1984
Dear Atlanta University Graduate:
We need your help in the most important survey of Atlanta University
ever undertaken.
How many times have you expressed an opinion about the University or
the Alumni Association and wished that your opinion would be given
some consideration? Well, here is your chance. You have the opportunity
to join with other alumni in making your voice heard by completing the
enclosed questionnaire and returning it to us in the self-addressed
stamped envelope immediately. You can be assured that the results of
the study will be shared with the University community.
In addition to forming the basis of my doctoral dissertation, this
study will provide a profile of Atlanta University's graduates from
1974-1979, which can guide the University and the Alumni Association
in planning and, at the same time, provide an insight into alumni attitudes
on a number of issues.
Please do not put the questionnaire aside to respond later. Fifteen
minutes of your time now is all that is required. Whether you want to
advise, criticize, or praise, this is the time. We need your opinions.
Even if you cannot or will not take the time to complete the questionnaire,
please note this on the form and return it. This too is an opinion,
and we need every form returned to insure a more valid survey.
I look forward to receiving your reply within the week, and I thank you
sincerely for your participation in this effort to strengthen your








ATLANTA UNIVERSITY ALUMNI OPINION
This questionnaire has been developed so that you can indicate
how you feel about various aspects of Atlanta University and its
alumni programs.
Part I of the questionnaire asks for some personal data. We need
this information in order to insure that we have a representative
sample of alumni and to make certain kinds of analytical tabulations.
It is not necessary that we have your name. We prefer not to have it.
We welcome any personal comments you may have; please do not hesitate
to give them.
A self-addressed, stamped envelope is enclosed. Please complete the
questionnaire and mail it as soon as possible. You will be helping
Atlanta University — and, indeed all institutions of higher learning









a. In what year did you receive f.
your Atlanta University
degree?
What is your marital
status?
SINGLE
b. What was your major?
MARRIED
WIDOWED
c. Are you a dues-paying member






Did your spouse attend
Atlanta University?
NO YES
d. What is the geographic
location of your present
address? h.
NO
Have you ever made a
financial contribution
(IF GEORGIA): to Atlanta University?
(IF OUTSIDE GEORGIA); YES
NO




What is the highest






1. In your opinion, does the University keep you adequately
informed about its needs and new programs?
2. How many times over the past five years have you been
asked to give of your time and service to the University
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in any capacity?
None One Two Three Four ' More
3. How many times over the past five years have you given
of your time and service to the University in any capacity?
a. None One Two Three Four
More
b. On your own volition?
None One Two Three Four
More
c. As a result of having been asked?
None One Two Three Four
More
4. If you have not been asked to volunteer your time and
services to the University, would you agree to help if
you were asked?
Probably Yes Probably No.,
PART III
Please check ( ) the following in terms of your opinion as




























































"As I consider all of my experiences as a student at Atlanta
University, I can truly say that I am completely happy and
satisfied with them and can recommend to anyone without
reservation that they should attend Atlanta University as a
student."
I agree strongly with the above statement.
I agree with the above statement.
I can't decide about the above statement.
I disagree with the above statement.
I disagree strongly with the above statement.
Any additional comments you wish to make would be greatly
appreciated.
Thank you very much for your cooperation.
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• APPENDIX I
COMMENTS FROM ATLANTA UNIVERSITY ALUMNI
Alumni officials hsould plan informal meetings once a
year to cities that have alumni. Announcement of such a
plan could be done via letter and newspaper. This effort
will bring alumni closer to the University.
I am proud to say I graduated from A.U., am glad to hear
good news and distressed to hear bad about the school. In
spite of my noninvolvement since 1976 and my not having made
a financial contribution, I feel a deep allegiance and debt
to the school and am ever concerned about its well-being.
My feelings towards A.U, are very mixed ranging from
+ apathy to - apathy. I experienced this during and since
my tenure. There never was an espiot de corps to foster a
cohesiveness. Possibly, the sharing of facilities and the
shattered location adds to this "non"-feeling.
Atlanta University is an excellent school or perhaps
I should add — when I attended. I graduated three times
from the University; A.U. Lab High School; M.A. in Pure
Mathematics and the first woman, second student, to earn
the Ph.D. I recommend A.U. to prospective students now,
but sometimes with reservations. I hope A.U. will never
close its doors. It has served me and many, many others
well.
Improvements should be made in registration procedures,
graduate student housing and the degree of courtesy extended
to students from Atlanta University employees.
A great school, most prestigious; graduates are highly
regarded.
As a married graduate student, I was not informed of
financial assistance that was available to me and consequent¬
ly lost the entire $1,500 which was available to me. Seven
hundred and fifty dollars was lost because I was not advised
to refrain from getting certificates before receiving a di¬
ploma . I therefore lost that too. I believe that if students
were better informed of financial assistance that may be
available, you might increase your enrollment considerably.
The cost at Atlanta University as it is compared to
surrounding institutions, with the exception of Emory Univer¬
sity is the problem most prospective students have in plan¬
ning to attend. The program offered is excellent.
I do not know the requirements for a University to branch
out and offer extension courses, but most colleges are in the
process of offering extension courses. Dublin, Georgia may be
a good location for extension courses.
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I consider my experiences there to have been valuable.
If someone asked I would tell him/her of v/hat I considered
to be the strengths and the weaknesses of school of social
work and let the person decide.
Improve in Public Relations. I think your study would
benefit all black institutions. Good Luck.
I enjoyed my stay at Atlanta University and I think it's
an excellent school.
Enjoyed and benefitted greatly from my experiences at
the University. Would highly recommend the University. Sorry
that I haven't been more supportive. I really feel guilty!I I
The University should be as committed to graduating
students as they are to recruiting them.
Atlanta University was a terrific experience for this
writer. However, prejudices being what they are, it is not
for everyone. It seems to me that graduates in their 40's
and up make better prospects for financial donations and/or
time. They have had time to understand the value of the
University and have had more of a chance to reach a point in
their lives whereby they are able to help, many people that
went through, had some kind of help, i.e. school, federal,
state, parents. I believe it is not a bad idea to approach
giving as repaying a responsibility. Also, I am much more
inclined to give if I know my money is matched by outside
funds (corporate or trust). My contributions to Occidental
College earn that school 3 for 1 dollars. For every dollar
given by alumni, there are 3 times donations from outside
organizations.
I enjoyed my years at Atlanta University and wish you
well.
We must support Atlanta University HOW I
Good luck on your dissertation I I hope if I send you a
questionnaire you will respond promptly, also!
^Atlanta University is a superb institution.
Could you please send the results of this research to
me, I would be interested in knowing what you are trying to
determine with this information. (Address listed) Thank you.
I would like to be informed on the status of the Univer¬
sity so I can plan my yearly budget to give financial support.
Atlanta University is a very good school. If you need
me in any capacity, please put my name down. An alumnus from
Trenton, New Jersey.
APPENDIX J
THE HISTORICALLY BLACK COLLEGE
The continued existence of the historically Black institu¬
tions of higher learning has been threatened and challenged by
the multi-faceted nature of change; change in the contest of
"integration, merger, reduced status or outright abolition" in
the public sector as maintained by Eggerton and change in the
context of "poverty, geographic and academic isolation, inade¬
quate plants and facilities, antiquated curricula..." in the
private sector as maintained by Thompson. (1973).
In spite of these overwhelming odds. Black institutions
of higher learning have exhibited a tenacious will to survive.
Twelve Black Colleges with a Single Purpose; Quality
Education
"The historically Black United Methodist colleges and uni¬
versities need not be justified or defended. They are an enor¬
mous asset to the church and to higher learning in the nation.
Their significance and value are well-documented and widely
acknowledged.
"These institutions have a right to exist on their own
merits, and no external argument should be necessary to obtain
their existence. The junior college, the medical university
and the 10 senior colleges of The United Methodist Church have
validated their existence over the years because of their sound
ness, a soundness based upon a serious grappling with the task




With these words. Dr. Julius S. Scott, Jr. speaUcs of the
critical role played by the 12 Black colleges in The United
Methodist Church. Associate general secretary for the Division
of Higher Education, General Board of Higher Education and
Ministry, and former president of Paine College, Dr. Scott set
forth six important reasons for the continuation of these insti¬
tutions of higher learning.
®They reflect the diversity and pluralism of the United
Methodist Church and of United States society.
“Programs of academic excellence in these schools provide
the means by which Black persons may enter the leadership arenas
of church and society.
“These institutions serve as trustees of the Black experience
and heritage, essential ingredients in the fullness of The United
Methodist Church and United States culture and history.
“These schools have been guardians and conveyors of moral,
ethical and spiritual values and have given focused and careful
examination of the issues of the order and the meaning of life.
“They are the vehicles for furnishing Black professionals
with academic credentials, assurance of opportunities and induc¬
tion into the realms of professionalism for clergy, physicians,
educators, lawyers and business executives.
“These schools offer models to inspire Black students to
growth and pursuit of excellence.
For all these reasons. The United Methodist Church needs
and supports its 12 Black colleges. Before all else, the church
claims these institutions because they are 12 colleges with a
single purpose: quality education.
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In the musical "Shenandoah," Gabriel tries to understand
what it means to him, a young slave, to be suddenly free. His
friend, Anne Anderson, tells him that freedom is a state of
mind. In 1866 the Methodist Church responded to that freeing
of mind and body and established, through the efforts of the
Freedman's Aid Society, 59 schools in 10 states — all within
one year.
While emphases have shifted, the church's commitment to
quality education has not diminished in more than 100 years.
Over the years—as public education in the lower grades became
more readily available—the Methodist Church began shifting
its attention and financial support to providing college~level
training for Black students.
By 1970 financial support from the denomination for its
12 Black colleges exceeded half a million dollars a year. In
1972 the General Conference established the Black College Fund
and moved support of these 12 institutions into the church's
apportionment system. Financial undergirding of the colleges
increased to more than $5.5 million in 1982. Through the Black
College Fund, the church gives stability to these 12 fully ac¬
credited centers of higher education as they offer students
healthy growth opportunities, academic excellence and an atmos¬
phere of Christian love.
Quality education is the first mark distinguishing these
12 schools. Beyond that, each college has programs and offer¬
ings that make it unique—a special attraction for students with
career goals.
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twelve Black colleges, Morristown attracts students from 15
states and offers three associate's degrees—in arts, science
and applied science. A recent graduate writes, "Because Morris¬
town College is a United Methodist institution, its emphasis on
wholeness includes work and worship, freedom and discipline,
training of body and mind—and achieving cultural breadth, spiri¬
tual vision and vocational competence."
PAINE COLLEGE. Also placing heavy emphasis on individual
attention to student needs is Paine College. Career preparation
through a liberal arts curriculum is the historic thrust of this
century-old institution. Moving into its second century, the
school is expanding its programs in preprofessional sciences,
music education, computer science and business administration.
An intimate educational atmosphere and environment conducive to
learning will continue to characterize quality education at Paine.
PHILANDER SMITH COLLEGE. Individual creativity is encouraged
and supported at Philander Smith College. In addition to regular
art courses, qualified students may study at the Arkansas Art Cen¬
ter and may receive academic credit from the college. The school
also boasts of its Instructional Technology Center, offering op¬
portunities in original graphic design, communication and the
media, including operation of the campus radio station.
CLARK COLLEGE. The mass communications department at Clark
College serves to enhance, in innovative ways, the teaching of
music, art, literature, speech and drama, general education,
business administration, and allied health sciences. Clark has
doubled its size in the past decade and has developed its cur¬
riculum to wed specific career preparation to traditional liberal
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arts education. Clark proclaims that these two paths of educa¬
tion can coexist and can draw on each other's strengths to the
benefit of both.
WILEY COLLEGE. Wiley College takes its United Methodist
relationship seriously; in one Texas annual conference alone,
80 percent of the Black ministers took their undergraduate work
at Wiley. The school makes special academic and financial re¬
sources available to students preparing for ministry in the
church. The curriculum in broadcast journalism offers Wiley
students proven access to positions with major television and
radio stations as well as with respected newspapers. Planned
expansion of this program will enable more students to enter
mass communications, a field which has had few significant open¬
ings for Black persons.
BETHUNE-COOKMAN COLLEGE. More than 30 major fields of study
are available to students at Bethune-Cookman College. The most
sought-after degree is the bachelor of science in business ad¬
ministration, while accounting, management and marketing are
the most popular majors. Fully accredited programs in nursing
and medical technology are growing steadily each year. Bethune-
Cookman College has linkages with the University of Florida in
allied health sciences. Participation in National Collegiate
Athletic Association Division I-AA programs makes the Bethune-
Cookman Wildcats unique cunong United Methodist Black college
tecims. Pounded in 1904 by Dr. Mary McLeod Bethune, the. college
places high emphasis on spiritual values, and faith in God under¬
grids its entire program.
HUSTON TILLOTSON COLLEGE, A special kind of excitement is
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generated by the interaction of faculty and students at Huston-
Tillotson College. The opportunity for professor and student to
get to know each other is an important ingredient in the school's
program. Students at this school find that academic excellence
and interaction with Black leaders prepare them well for places
in business, science, the church and the arts.
BENNETT COLLEGE. Bennett College provides a diverse, "per¬
son-centered" college experience reaching beyond traditional
courses and laboratory activities. In a supportive learning
environment, students discover opportunities to prepare for
non-traditional careers formerly closed to women such as computer
science, management, medicine, engineering, law and the ministry.
The Women's Studies Program's international studies component and
the Home/Family Life Center offer a variety of programs in areas
of specific interest to women. The Bennett lifestyle focuses on
the unique needs of today's and tomorrow's homemakers, career
persons and leaders—women who will make an impact on the global
community.
RUST COLLEGE. All degree students at Rust College, unless
education majors, must complete at least one year of on-the-job
training in the Cooperative Education Program. As a result,
students graduate with both a bachelor's degree and with work
experience in their major field of concentration. Many students
are offered employment opportunities after graduation through
their Cooperative Education Program experience. Special skill
development and work experience are offered in the college's
cable television and radio stations with their state-of-the-art
studios and equipment. Music students have access to the school's
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CHAFLIN COLLEGE. Of the 12 schools now related to The
United Methodist Church, Chaflin College is one of two tracing
its history in 1866, the year the first schools were established
by the Freedman's Aid Society. Although Chaflin is among the
oldest schools receiving Black College Fund support, its students
may major in computer science and mathematics, a clearly contem¬
porary degree program. In addition, all students at Chaflin are
provided substantial orientation to computer science as part of
their regular academic requirements.
DILLARD UNIVERSITY. This same computer experience for all
students is part of Dillard University's prograim. With a heavy
emphasis on professionalism, Dillard boasts that 80 percent of
its science alumni have been accepted into graduate or profes¬
sional schools. Dillard, which had the first nationally accre¬
dited nursing program in Louisiana, maintains its tradition of
excellence in nursing. For the past two years, 100 percent of
Dillard candidates have passed the state licensing examination
with scores far above the median.
MEHARRY MEDICAL COLLEGE. More than 40 percent of all
Black physicians and dentists practicing in the United States
today are graduates of Meharry Medical College, Meharry is the
only four-year, independent, predominantly Black professional
college in the nation. The college's unique tradition of serv¬
ing disadvantaged persons results in the majority of its graduates
practicing in medically underserved areas.
MORRISTOWN COLLEGE. Students who want highly individualized
instruction and attention will find their needs addressed at
Morristown College. The only two-year school of United Methodism's
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recording studio, and vocal musicians may participate in the
widely acclaimed Rust a cappella choir. One student speaks of
her experience in this way: "Black colleges are 'people con¬
scious.' They help 'lost sheep' find their way into a world
of knowledge and opportunities.... The first thing I heard
when I arrived here was ' you are somebody I ‘" Rust is the other
school among the 12 tracing its history to 1866.
These 12 institutions with their variety of opportunities
are committed to a single purpose: quality education. The
Black College Fund is The United Methodist Church's means of
undergirding and insuring the excellence of their programs.
Your support of the Black College Fund provides resources that
are distributed in four important ways.
®One-sixth is provided for capital improvements — to
repair, renovate or replace facilities and teaching equipment.
*0f the remaining five-sixths: Seventy-five percent is
distributed equally among the 12 schools — primarily to help
meet day-to-day operating expenses. Twenty percent is awarded
for current operations according to a five-year enrollment
average. Five percent is distributed to each college for long
reuige planning, special academic programs and challenge grants.
Promotional costs related to the fund average from 3 to
5 percent. Your church's support is critical to the life of
our 12 Black colleges!
VITA
PERSONAL:
Name: Stafford A. Ferguson
Date of Birth: May 20, 1934
Place of Birth: West Palm Beach, Florida
EDUCATIONAL BACKGROUND:
Attended the public schools of Palm Beach County.
Graduated from Roosevelt High School, 1951.
Received a Bachelor of Science Degree in Elementary
Education from Bethune-Cookman College, 1963.
Studied at Florida State University, Tallediassee,
Florida, 1969.
Received Master's Degree in Education from Florida
Atlantic University, 1977.
Further studied at University of Miami, 1982.
OCCUPATION:
Employed in the Palm Beach County School System as a
classroom teacher for 19 years.
Musician - Part-time
AWARDS;
The Solid Citizen Award, 1966
The Business and Professional Man of Year Award, 1966
Outstanding Alumni Award of Bethune-Cookman College, 1968
The Shaft of Light Award, 1972







Outstanding and Distinguished Service to Higher Education
and Human Relations, 1976
Meritorious Service as National President of Bethune-
Cookman Alumni - The Mary McLeod Bethune Medallion
The Jones Family "Let Me Go Home", 1977
Distinguished Alumni Award, 1982
National Alumni Association Award, 1978
ORGANIZATIONS;
Member, Mt. Zion Missionary Baptist Church
Member, Federation of Musicians
Former member. Board of Trustees of Bethune-Cookman
College
Past President, Bethune-Cookman College National Alumni
Association
Member, National Black Educators
Member, Palm Beach County Chapter, Bethune-Cookman
College Alumni Association
Member, Palm Beach County Reading Association




-Classroom Teacher, Palm Beach County School Board,
19 years
-Worked with youth organizations
-Teenage Club for wholesome recreation
-Provided entertainment for youth when the city was
lacking







“Visitation to the old folks home (providing entertainment)
“Raised funds for needed baskets for holidays
“Motivated children to keeping them in school, chaperoned
children to Washington, D.C.
“Counseled parents and students for financial aid
“Spearheaded the West Palm Beach Community Band
“Organizer of the Mt. Zion Male Choir
“Organizer of the J.W. Johnson Gospel Youth Choir
“Organizer of Bethune“Cookman College local Alumni
Association which enhanced the rebirth of the National
Alumni of Bethune“Cookman College
“Organizer of the Christian Men's Fellowship Society
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